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Abstract 



Title: The Pennsylvania Adult Basic and Literacy Education Staff Handbook, 1995 Edition: 
A Quasi-Experimental Approach and A Paradigm of Adult Basic and Literacy Education 
Staff Competencies 



Purposes: 

1. To produce a new edition of the statewide Staff Handbook and, in so doing, test 
whether increased involvement of adult basic and literacy practitioners in Pennsyl- 
vania in the planning and evaluation of the new edition would increase the likelihood 
of meeting the needs of the target audience more effectively than the last edition. 

2. To produce detailed descriptive lists of professional competencies for teachers in the 
areas of adult literacy, adult basic education, and English as a second language, based 
on information gathered from a variety of sources, for potential use in implementing a 
formalized system for promoting documentation of such competencies among adult 
basic and literacy educators in Pennsylvania. 

Procedures: 

The content of We Pennsylvania Adult Basic and Literacy Education Staff Handbook, 

1995 Edition, was based on the a Field Focus Group survey of their reactions to the 1992 

Edition o^^the Handbook, along witii a seven-member Editorial Board. A literature review 

was conducted on competencies for instructors in adult basic and literacy education 

programs, with recommendations for a competency-based staff development plan. 

Summary of Findings: 

1. The new edition of the Staff Handbook was produced. 

2. A report on staff competencies was produced, including a list of measurable compe- 
tencies in four categories: a) adult learning in the context of the educational program 
and the community, b) assessment of learner needs and of progress toward goals, c) 
curriculum and materials in content areas, and d) instructional process and practice. 

Conclusions: 

1. Based on a comparison of the overall ratings given to the two editions of the Handbook 
by the Field Focus Group, along with a comparison of the number of lower - and higher- 
rated articles in both editions, there is evidence to conclude that the 1995 edition better 
meets the needs of ABLE practitioners in Pennsylvania than the 1992 edition. 

2. The existing competency lists we examined, along with topics culled from the content 
of existing training programs, would help form the basis tor development of a new list. 

Products (2): 

1. 64-page book: Ibe Pennsylvania Adult Basic and Literacy Education Staff Handbook, 
1995 Edition 

2. Report: “Adult Basic and Literacy Education Staff Competencies: A Literature Review 
and Recommendations for Developing a Competency-Based Staff Development 
Program in Pennsylvania” 

Descriptors: 
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Introduction 



This projec .vas comprised of two distinct components in order to facilitate 
financial management and coordination. One component produced The Pennsylvania 
Adult Basic and Literacy Education Handbook, 1995 Edition, hereinafter referred to as “the 
Handbook.” The other component reviewed the literature on competencies for ABE/ 
literacy/ESL staff to assist in forming a basis for a list of measurable competencies for 
adult basic and literacy education staff in Pennsylvania. 

This structure differs substantially from the original proposal for this project, which 
was entitled “Production of Three Handbooks for Adult Literacy Staff and Students Using 
Need-Based Quasi-Experimental Designs.” Due to New Educational Projects’ internal 
desire to keep the federal portion of the budget under $25,000, along with the Bureau of 
Adult Basic and Literacy Education’s request to conduct a literature search on 
competencies for adult basic and literacy educators, the project budget was resubmitted. 
The revised project eliminated the provision for production of two student handbooks 
(“Student Handbook” and “What’s Next?", a guide to further educational and career 
opportunities for adult students) and included only the Staff Handbook and the staff 
competencies literature review. The "quasi-experimental” approach to the Staff Handbook 
was retained, while the staff competencies component employed a fairly standard research 
approach to searching the literature and preparing a report offering a model and 
recommendations for a competency-based staff development plan. 

Project director and editor of the Handbook was Tana Reiff, who has edited 
previous editions of the staff and administrators’ handbooks. All of the work for this 
project was conducted betw^een August 4, K94, the approval date, and June 30, 1995. 

The Staff Handbook produced through this project would be of interest primarily 
to adult basic and literacy education teachers, tutors, counselors, and other staff in 
Pennsylvania, due to some state-specific content in the book, but a substantial portion of 
the book would also be of interest to comparable practitioners in other states. 

The staff competencies component would be of interest to anyone interested in an 
overview of work on this topic over the past two decades but is of primary interest to staff 
of the Bureau of Adult Basic and Literacy Education, Regional Staff Development Centers 
in Pennsylvania, and task forces involved in future staff development plans for 
Pennsylvania and elsewhere. 
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Most of the findings reported here relate to the Handbook component of the 
project. The bulk of the information on the staff competencies component is contained in 
the report of that work, attached. 

Permanent copies of this Final Report and the two products are filed with 
Pennsylvania’s State Literacy Resource Centers, along with a limited number of copies of 
the project’s two products (The Pennsylvania Adult Basic and Literacy Education Staff 
Handbook, 1995 Edition, and “Adult Basic and Literacy Education Staff Competencies: A 
Literature Review and Recommendations for Developing a Competency-Based Staff 
Development Program in Pennsylvania”). 



Statement of the Problem 

A revised edition of the Staff Handbook has been produced every three years since 
1989, each with a greater amount of new material than the previous edition. This year, 

1995, was the scheduled date for revision of the Handbook. The Handbook is periodically 
revised to reflect changes in policy, educational theory, and instructional practice that 
affect teachers, tutors, coordinators, counselors, and other staff working in adult basic and 
literacy education programs in Pennsylvania. A separate edition is produced to specifically 
address the needs of program administrators. 

This time, an experimental approach was taken to the Handbook as an outgrowth 
of a 1993-94 project produced by New Educational Projects, Inc., entitled “Research 
Distilled: Practical Summaries of Adult Education 353 Research Projects, 1989-93.” The final 
report of that project concluded that: 

“All Adult Education Act research and demonstration projects, including 
basic data collection and analysis, should be required to follow experimental 
methodology, even if at a simplified level. This would help produce ‘best 
practices' and findings that could be validated or replicated elsewhere.” 

As a result, we “put our money where our mouth is" and attempted to apply 
experimental methodology'' to production of the new edition of the Handbook. However, 
because wc were aware that such an approach would have practical and budgetary 
limitations in the context of publication production, we used the term quasi-experimental 
to mean that an professedly experimental approach would be pursued but that strictly 
scientific research and data-analysis methodology would not be applied in all icgards. 

The staff competencies component of this project was produced in response to a 
need expressed by the Bureau of Adult Basic and Literacy Education to examine work that 
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has already been done with regard to identifying the competencies needed by 
practitioners in adult basic and literacy education. This was a preliminary step in possible 
future implementation of a competency-based staff development plan for Pennsylvania. 



Goals and Objectives 

In line with the quasi-experimental design, the proposal preceded its list of goals 
and objectives by identifying the problem at hand, forming a research question, and 
develoning a hypothesis which the project would test. These were as follows: 

ProbleiEu The Penyisylvania Adult Basic aj 2 d Literacy Education StaJJ Handbook, 1992 
Edition, which has been used by thousands of practitioners throughout Pennsylvania 
since its release, and which has been very positively received across the board, needs 
to be updated, as has been done every three years since 1989. 

Question. How can a 1995 edition of the Staff Handbook meet the needs of adult basic 
and literacy education practitioners more effectively than the 1992 edition? 

Hypothesis. Increased involvement of representative adult basic and literacy 

practitioners in Pennsylvania in the planning and evaluation of a new edition would 
increase the likelihood that the publication would more effectively meet the needs of 
the target audience. 

To test the hypothesis, the following goal and objectives were pursued: 



Goal: 

To test whether increased involvement of adult basic and literacy practitioners in 
Pennsylvania in the planning and evaluation of a new edition of the statewide Starf 
Handbook would increase the likelihood that the publication would meet the needs of the 
target audience more effectively than the last edition. 

Objectives: 

a. Identify staff needs through four methods, three which arc new to this project and one 
employ^ed for previous editions. These are: 

1) Collect information derived from the nine Regional Staff Development Centers’ 
existing needs assessment surveys. 
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2) Draw on suggestions and comments collected through field evaluation surveys of 
the 1989 and 1992 editions. 

3) Assemble a Field Focus Group of 36 adult basic and literacy education 
practitioners to review the 1992 edition, recommend contents of the 1995 edition, 
and review the 1995 edition. 

4) Form an Editorial Board of at least seven appropriate individuals to suggest 
requisite contents and qualified writers and to review draft manuscripts. 

b. Produce 3,000 copies of a new 64-page edition of the Staff Handbook, based on the 
changing needs, more relevant topics, better targeting of topics, new issues, etc. as 
derived from the methods employed in Objective 

c. Evaluate the effectiveness of the new edition of the Staff Handbook through two 
methods: 

1) Analyze the responses to the pre- and post-production questionnaire completed by 
the Field Focus Group. 

2) Analyze the responses to a general Publication Evaluation Form distributed with 
copies of the handbook. 

For the second component of this project, “A Paradigm of Adult Basic and Literacy 
Education Staff Competencies,” the overall goal was as follows: 

Goal: 

To produce detailed descriptive lists of professional competencies for teachers in the areas 
of adult literacy, adult basic education, and English as a second language, based on 
information gathered from a variety of sources, for potential use in implementing a 
formalized system for promoting documentation of such competencies among adult basic 
and literacy educators in Pennsylvania. 

This goal was to l^e pursued through three phases: 

Research Phase: 

To gather as much information as possil^le on staff competencies: 

1. Existing literature on staff competencies established within the aforementioned 
areas, as developed in Pennsylvania as well as by all other states. This will include 
reports of related Section 353 staff development projects; research reports tiled with 
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the Pennsylvania State Adult Literacy Resource centers, ERIC, and the Division of Adult 
Education Clearinghouse (U.S, Department of Education); and published books. 

2. A survey of all state adult education directors. A letter will be sent to each state 
education agency requesting a copy of each state’s current guidelines /research/ lists of 
staff competency requirements, if such documents indeed exist. 

3. Interviews with and/or written surveys of adult education staff-development 
specialists. Persons to l:>e contacted might include Pennsylvania’s nine regional staff 
development directors and coordinators; Richard Gacka (Northwest Iri-County IU^5, 
Edinboro); Meredyth Leahy (Muhlenberg College, Allentown); Hannah Fingerel 
(Literacy South, Durham, North Carolina); Suzanne Cockley (Virginia Adult Educators 
Research Network); and others that these individuals may suggest. 

Compilation Phase: 

4- All gathered information will be compiled, organized, classified, and summarized into 
the following four instmctional categories: a) adult literacy, b) adult basic education, c) 
English as a second language, and d) general. This step will include subjective 
elimination of information that is redundant, outdated, or considered inappropriate to 
the purpose of this study. 

5. A workable format for reporting the findings will be planned. 

6. The researcher will hold a meeting with relevant Bureau of Adult Basic and Literacy 
Education staff to report interim findings and solicit input for the reporting phase of 
the project. 

Reporting Phase: 

7. Organized, classified information will be documented into a report. 

8. Eleven copies of the final report will be furnished to the Pennsylvania Department of 
Education for further consideration, filing, and additional reproduction and 
distribution as needed. [Fewer than this number were actually required,] 

9. All w^ork will be completed as soon as possible, aiming for completion by March 1995- 
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PROCEDURES 

Staff Competencies Procedure 

Since the procedure for the staff competencies component of this project is more 
concise, we will address it first. We initially identified potentially relevant papers on the 
subject of competencies for adult basic and literacy educators through bibliographies of 
books and other materials with which we were already familiar or could easily secure. We 
then recjuested the additional materials through AdvancE, our State Literacy Resource 
Center, at various times as we identified more and more potential resources. The assistance 
of Cheryl Harmon, resource specialist at AdvancE, was invaluable. The project director 
also spent a day at AdvancE, quickly reviewing the papers on microfiche and producing 
hard copies of those containing potentially relevant material. We then reviewed those 
copies in more detail and derived information from them for inclusion in our paper. 

We maintained contact with Dr. Richard Gacka at Northwest Tri-County 
Intermediate Unit #5 in Erie, who was conducting a related Section 353 project on 
professionalism of ABLE practitioners. 

In addition, we contacted every state’s adult education office through the State 
Literacy Resource Centers’ online network, then wrote letters to those states identified in 
Pelavin studies as f^ossibly having competency-based staff development programs in 
place. 

We also contacted Dr. Meredyth A. Leahy at Regents College in Albany, New York, 
who has written extensively on staff development and had worked previously for many 
years in adult education staff development in Pennsylvania. She supplied her 1992 
doctoral thesis, “A National Cross-Time Study of Mocker’s 1974 Knowledges, Behaviors 
and Attitudes for Adult Basic Education Teachers” and suggested additional resources. 

A draft of the paper on staff competencies produced through this project was 
presented in a March meeting with Cheryl Keenan, Director, and Ella Morin, Chief, Special 
Programs and Projects Division, of the Bureau of Adult Basic and Literacy Education, 
Pennsylvania Department of Education. It was also provided to Judith Alamprese of 
COSMOS Corporaiion, who was concurrently conducting Project EQuAL for the Bureau, to 
review and coordinate with her work. 

Attached is the product of the staff competencies component of this project, the 
paper entitled “Adult Basic and Literacy Education Staff Competencies: A Literature 
Review and Recommendations for Developing a Competency-Based Staff Development 
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Program in Pennsylvania.” That paper outlines in more detail the research procedures we 
employed to derive the information on staff competencies contained therein. 

Staff Handbook Procedures 

During late summer 1994, a Field Focus Group of 36 adult basic and literacy 
education practitioners was formed through contact Vv'ith the coordinators of the nine 
regional staff development centers in Pennsylvania. The coordinators were requested to 
participate themselves and to identify one ABFyCED teacher, one volunteer literacy tutor 
(or tutor coordinator), and one ESL teacher within their regions by inviting these 
individuals to participate and then furnishing this project with their names, addresses, and 
phone numbers. All of the coordinators completed this initial task promptly, except in 
Region 8, which was in the process of hiring a new coordinator at the time of our request. 
(Because the position remained open during the Pre-Production Questionnaire phase of 
this project, a fourth practitioner in the field rather than the staff development coordinator 
participated in Region 8.) 

The project director/editor designed the Pre-Production Questionnaire (sample 
attached) l?y listing the titles and authors of all the articles from the 1992 edition of the 
Staff Handbook, along with four columns of ratings, as follows: 

A. Relevance: 

1 Topic does not apply to my general or specific needs; no further comments 

2 Topic should and DOES speak to my general or specific needs 

3 Topic should but does NOT speak to my general or specific needs 

B. Readability/clarity/focus; 

1 Pcx^r 

2 Mediocre 

3 Good 

4 Excellent 

C. Author’s expertise: 

1 Not apparent or appropriate to the topic 

2 Adequate 

3 Veiy apparent and appropriate to the topic 
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D. Future status: 

1 Retain this article, with minor revisions, in the next edition 

2 Retain this topic in the next edition, but rewrite with a different author 

3 Delete this topic in the next edition 

E. Specific comments on this article: (e.g., how topic should be modified; 
appropriateness of article length relative to other articles, etc.) 

A copy of the Pre-Production Questionnaire is attached. 

The Pre-Production Questionnaire was mailed to the 36 individuals in the Field 
Focus Group. (Only 27 were returned; therefore, only those 27 were mailed the Post- 
Pioduction Questionnaire in May.) 

The deadline for return of the Pre-Production Questionnaire was September 30, 
1994; however, only 21 had arrived by that date, which had been set in order to allow time 
to prepare data for presentation at the Editorial Board meeting on October 1. 

Meanwhile, the Editorial Board was assembled. The goal here was to have 
representation from both teachers and administrators, male and female, from various types 
of adult basic and literacy programs in the Western, Central, and Eastern regions of 
Pennsylvania. Another criterion was that every candidate would have to be able to attend 
the one scheduled Editorial Board meeting in Harrisburg. After numerous phone calls to 
various contacts throughout the state (primarily RSDC coordinators and Bureau staff) to ask 
for recommendations of appropriate field representatives to serve on the board, as well as 
to potential members, the following individuals served on the Editorial Board for the 1995 
Staff Handbook: 

Cheryl Keenan, Director, Bureau of Adult Basic and Literacy Education, 
Pennsylvania Department of Education (ex-officio) 

Donald Lunday, Chief, Regional Programs Division, Bureau of Adult Basic 
and Literacy Education, Pennsylvania Department of Education (ex- 
officio) 

Helen Hall, Staff Development Advisor, Bureau of Adult Basic and 

Literacy Education, Pennsylvania Department of Education (ex-officio) 

Cheryl M. Harmon, Resource Specialist, AdvancE Literacy Resource 
Center, Pennsylvania Department of Education (ex-officio) 

Twila S. Evans, Reading Specialist and Program Coordinator, 

Northampton County Prison, Easton, and Northampton County 
Community College, Bethlehem 

Frank J, Nardone, Director, Federal and State Programs, Luzerne 
Intermediate Unit ^18, Kingston 

Valerie Njie, Program Director, Bidwell Training Center, Pittsburgh 
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With the use of a computer spreadsheet, the project director/editor prepared an 
analysis based on the Field Focus Group’s average numerical ratings of and specific 
comments on each article in the 1992 edition of the Staff Handbook. At its meeting, the 
Editorial Board was presented with these findings and determined what to do with each 
topic: delete it, modify it with the same author, or assign it to a new author. Along with 
suggestions from the Field Focus Group, the Editorial Board also discussed ai d 
determined topics to be added to the 1995 edition, along with appropriate writers for each 
topic and word count to fit into allotted space. (The board helped to determine wh' Mier 
articles should consume two pages, one page, three-quarters of a page, one-half page, one- 
quarter page, etc., based on relative importance and the need for enough space to convey 
necessary content.) The board made some difficult decisions during this very active and 
productive meeting, with discussion lasting from 10:00 a.m. to past 3:00 p.m. 

During the next week the project director/editor prepared letters requesting the 
designated individuals to write on the topics determined as a result of the Field Focus 
Group/Editorial Board input. A postage-paid Writer’s Agreement Form, serving as a de 
facto contract to write, was enclosed with the letter, along with Writer's Guidelines (copy 
attached). A draft of the introductory article by Cheryl Keenan, Director of the Bureau of 
Adult Basic and Literacy Education, was also enclosed, intended to set the tone for all the 
other articles by emphasizing the themes of accountability, coordination among community 
services, learners’ cultural backgrounds, and devotion to continuous improvement. 

As has been the pattern with previous editions of the staff and administrators 
handbooks, all but a handful of the Writer’s Agreement Forms were returned within a few 
weeks. The project director/editor followed up on those not received, resulting in 100% of 
those asked to write consenting to do so or referring us to a colleague they recommended 
to cover the requested topic. 

The deadline for submissions was set for January 9, 1995. As also has been the 
pattern with the Handbooks, only about one-third of the manuscripts were received by that 
date. Another one-third or so of the assigned writers phoned to ask for submission date 
extensions. Most delivered by or shortly after that second date. Another one-third of the 
writers were followed up on by repeated telephone, letter, fax, and/or e-mail 
correspondence, up until one week before the Handbook went to press on April 18. The 
activity of collecting some 50 assigned manuscripts was a formidable and time-consuming 
task, but in the absence of payment for writers, it was necessary and unavoidable. 

It is interesting to note the forms in which manuscripts wei : submitted. Writers 
were encouraged to submit in electronic form, either on 3.5” diskette or via e-mail. Of the 
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assigned articles (excluding the glossaries and publishers’ listings), manuscripts were 
received as follows: 



Hard copy only 7 

Fax only 7 

Diskette 26 

E-mail 7 

Modena 1 

Already existed from previous edition 5 

TOTAL 53 



Manuscripts were opened, entered and/or converted in the computer, then edited 
for style, length, and appropriateness. They were sent to the Editorial Board in three 
separate batches for review during March and April. Quality overall was generally 
considered high. In several instances, authors were asked for additional detail or 
clarification, or the editor added material and returned proof copies to the authors for 
approval. 

Material for the article entitled “Your role as an educator of adults,” as well as the 
quotes used as fillers throughout the book, was gathered through a field survey. Copies of 
the survey form were sent to 12 programs representing various types of providers and 
student populations, and 42 completed forms were returned. 

Information for the publishers listings was obtained through surveys to publishers 
whose names were obtained through previous Handbook listings, Royce 8c Royce 
publications, the coordinator of exhibitors at the Mid- Winter Conference on Adult 
Education, and a publication of the Department of Education’s DAEL Clearinghouse. 

The “Basic Techniques to Promote Reading for Meaning” chart was excerpted from 
Whole Language for Adults: A Guide to Instruction and reprinted with permission of the 
publisher, New Readers Press. 

The list of GED Testing Centers in Pennsylvania was obtained through Larry 
Goodwin of the Bureau of Adult Basic and Literacy Education. Mr. Goodwin also reviewed 
and proofread the listing we produced prior to publication. 

Glossaries were compiled from previous editions of the Handbooks, as well as 
from input of the Editorial Board. 

The brief biographical information in Directory of Writers was solicited directly 
from the writers themselves. Five were missing from that listing because three authors did 
nut submit an^ihing and becau.se the editor inadvertently omitted two (for which she 
apologized to those writers). 

Most of the Editorial Board’s suggested changes to the manuscripts were 
incorporated into the final versions of the articles. vSome additional cutting had to he done 
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during the layout stage for copyfitting purposes. The editor handled all the layout work. 
Finally, she indexed the book and produced the Table of Contents. The complete 
Handbook was proofread in layout form by both the editor and her sister, Annette Reiff, 
who worked on a volunteer basis. 

Printing was contracted and delivered on time, May 1. Due to a large increase in 
the cost of paper since the project budget was approved, we opted for only one, standard 
ink color for the cover, which we considered less than desirable. 

Workers at Goodwill Industries of Lancaster prepared a mailing of 332 pieces to 
directors of adult basic and literacy education programs funded under the Adult 
Education Act, Section 322 and the Pennsylvania Literacy Act, Act 143, after the editor 
culled mailing labels (supplied by the Bureau) for redundancies. (This culling is standard 
procedure for these projects but was all the more important this time because library race 
postage increased from .65 per piece to $1.12 after the project budget was approved.) 
Enclosed in each copy .sent to program directors was an evaluation form and an order form 
so that they could secure whatever number of copies they needed for their staff. 

Remaining copies (approximately 2,800) were delivered via UPS to the two State 
Literacy R^‘source Centers to fulfill orders as well as other requests for copies. The printer 
charged a reduced rate for the UPS delivery in an agreement with the project director to 
compensate for a minor printing error on the cover. 

The next stage was to produce and distribute the Post-Production Questionnaire to 
the Field Focus Group and to analyze the results of that survey, in comparison with Pre- 
Production Questionnaire responses. That process is described in the Evaluation section of 
this report, below. 



Evaluation/ Objectives Met 

All objectives of both components of this project were met or exceeded, with some 
qualification, as de.scribed below and in the separate staff competencies report. Copies of 
the final products of both components are attached. 

The primary evaluation inslmmcnl for the Staff Handbook component of this 
project was an analysis and comparison of the Pre- and Post-Production Questionnaires 
received from the Field Focus Group described above. This was the most detailed and 
valuable examination of Handbook contents ever undertaken. 

Of the 36 original members of the Field Focus Group, 28 returned the Pre- 
Production Questionnaire. Only 20 returned the Post-Production (Questionnaire by June 27, 
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1995 , despite having been mailed reminder postcards after the requested deadline. Severa; 
more questionnaires arrived after results had been entered and analyzed, too late for 
inclusion in the statistical analysis. 

Key entry and analysis of the Field Focus Group data was a formidable task, 
considerably underestimated in the project design. The limitations of the sur\^ey design are 
described here. 

Limitations of the Field Focus Group Questionnaire Process 

Questionnaire design. The survey form and the procedure for conducting the 
Field Focus Group survey were designed by the project manager/editor rather than 
someone with a statistical background and experience in designing surveys. Any 
weaknesses of the questionnaire are also related to the design of the process itself. 

Lack of direct comparison. It was impossible to make a true “apples-and-apples” 
comparison because content of the two editions of the Handbook differed significantly. 
Even articles from the 1992 edition that ran in the 1995 edition with revisions cannot be 
considered directly comparable. The only truly directly comparable items were the 
numerical ratings for “Estimated percentage of the book that applies to your general or 
specific needs” and “Overall rating.” We did, however, take measures to provide as much 
comparative data as possible. 

Labor-intensive data entry. Despite use of a computer spreadsheet, every score 
and comment had to be entered manually rather than scanned or checked. The project 
director did this work rather than hire outside clerical help. Turning the pages of each 
questionnaire, matching up items on it with the proper spreadsheet cell, and reconstructing 
a few questionnaires that respondents did not properly complete consumed much more 
time than anticipated. It took 15-30 minutes just to enter the data from each completed 
form. 



Incomplete data analysis. Due to time constraints, as well as the limited scope of 
this project, correlations between certain pieces of data were not drawn. Data collected but 
not correlated with other data were respondents’ “primary area of involvement” (Regional 
Staff Development Coordinator, AI3E/GED, Volunteer Literacy Tutoring, English as a 
Second Language), staff development region number, position title, agency, and specific 
location. Nor were correlations drawn between respondents’ responses to the open-ended 
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questions and their numerical ratings of the handix>ok articles. Any reader o( this report 
who would be interested in conducting further statistical analysis on the data may request 
from the project director a disk copy of the ClarisWorks spreadsheets. 

Subjectivity of respondents’ comments. All of the data collected was subjective. 
In particular, the column of the questionnaires in which Field Focus Group participants 
were asked to write brief comments on each article provided qualitative data that could be 
analyzed only anecdotally. For example, some comments were self-contradictory, such as 
one suggesting that the Unique Curricular Considerations article (pp. 34-35 of the 1995 
edition) be combined into one article. Comparison of pre- and post-production data 
provided a number of ironies. For example, in the first survey, several respondents 
indicated a desire for the topic on student intake to address groups of students, not just 
individuals. We took action on that by asking the author to broaden the intake article to 
include groups not just individuals, then on the second survey received the comment: 
“Address a one on one intake.” 

Absence of long-range test of the hypothesis. It was impossible to conduct a 
true, longitudinal examination of whether or not increased involvement of adult basic and 
literacy practitioners in the planning and evaluation of a new edition would increase the 
likelihood that the publication would more effectively meet the needs of the target 
audience, as outlined in the proposal for this project. This was because we had no way of 
measuring impact on practice, only initial reactions to the printed material. 

Some of these shortcomings were inherent in this Field Focus Group concept; 
accordingly, the term quasi-experime?ttal was used in the project title and indeed turned 
out to be appropriate terminology. 

In addition, we collected much information which we had not expressly set out to 
collect. For example, in the first column of the questionnaires, respondents were asked to 
mark a “1” if the “Topic docs not apply to my general or specific needs; no further 
comments.” In many cases, impossible to quantify, we strongly suspected that perhaps the 
topic should have been relevant to the respondent, aside from the way the specific article 
addressed it. A typical instance of this is that several of the volunteer tutors, and even 
some paid teachers, expressed no interest in the staff development topic. Also, it was 
somewhat discouraging to note that the “Essential Bookshelf’ article would be irrelevant to 
anyone, when in reality it should probably be relevant to eveiy practitioner. 
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Correspondingly, some respondents indicated that there wasn’t enough material in 
the Handbook to address their particular area of interest, yet marked no interest in a topic 
that directly addressed it. For example, one respondent said there should be more for one- 
on-one tutors but checked “1” for the relevance of the article on Tutors of Literacy in the 
Commonwealth. 

These anecdotal observations in the aggregate clearly point to the fact that the 
Handbook attempted to address a very broad and diverse audience and that in the end the 
product will never be able to meet 100% of everyone’s needs. 

Nevertheless, responses to each set of questionnaires individually provided rich 
data. That is, the Pre-Production Questionnaire provided very useful information for 
consideration in preparing the 1995 edition, and the Post-Production Questionnaire 
provided preliminary input for preparation of an anticipated 1998 edition. Further, having 
never conducted such a detailed reader survey, we can use this experience to design 
future Handbook projects. 

See the spreadsheet summaries and graphs, attached, for more complete data from 
the Field Focus Group surveys, and the Conclusions section, which follows, for more 
analysis. 

Publication Reaction Form 

The other instrument used to evaluate the Handbook was a Publication Reaction 
Form. This is the only formal instalment that had ever been used in earlier Handbook 
projects. 

One copy of the Publication Reaction Form was enclosed with each copy of the 
initial mailing to program administrators. Additional copies were supplied to the State 
Literacy Resource Centers to enclose with subsequent orders but too late to receive 
responses in time for inclusion in this report. Only 20 forms were returned by the end of 
the project year. 'Fhe highest and lowest scores were discarded; therefore, responses from 
a sample of only 18 are included in the results, herewith reported in the context the actual 
form used. Percentages are rounded off to the nearest whole number. 
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The Pennsylvania Adult Basic and literacy Education 

Staff Handbook 

1995 Edition 

• Publication Reaction Form* 



Please help to make this Handbook more useful liy answering the following questions. Then, 
simply fold this sheet in thirds, seal, affix first-class postage, and mail — or fax to (717) 299-8912. 
Thank you for your time. 



1 7 95% 

0 

0 

1 5% 



1. Mow did you come into contact with this Handliook? (check one) 

a. Mailed to me, unsolicited, as a program administrator or Handbook project 
participant. 

b. Read alrout it in What’s the Buzz?i\nd requested a copy from a resource center. 

c. Heard about it through and 

requested a copy from a resource center. 

ci. Other: 

Cheryl Harmon passed out handbooks at the PAACE meeting. 



2. What clo you expect to do, or w'hat have you done, with the Handbook? (check 



9 

6 

12 

8 

7 

0 

2 



Number 



all that apply) 

a. Read most or all of the book 

h. Read pans of the hook that are relevant to work 

c. Refer to it periodically as needed 

d. Use it as pan of a staff developinent/inservice program. How? 

e. Pass it along to someone else 

f. Use it very little, if at all 

g. Other: 

Ordered more 

Need for school project 

of forms on which more than one of the above were checked; 1 4 



3. How does this Handbook rate in terms of: (circle one number per line): 

Rxjr Fair Average Good Excellent Comment/Reason for score; 


Relevance to your needs 


1 


2 


3 


4 




Numerical 


0 


0 


1 


7 


10 


Percentage 

Weighted total score: 81 


0% 


0% 


16% 


28% 


55% 



Editing/readability/appearance 

Numerical 

Percentage 0% 

Weighted total score: 82 



1 2 3 

0 1 0 5 12 

5% 0% 28% 67% 



Timcliness/up-to-dateness 1 2 

Numerical 0 0 

Percentage 0% 0% 

Weighted total score: 86 



3 4 5 

0 4 14 

0% 22% 78% 
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Coverage of topics 
Numerical 
Percentage 

Weighted total score: 83 



1 2 3 4 5 

0 0 0 7 11 

0% 0% 0% 39% 61% 



Overall quality 
Numerical 
Percentage 

Weighted total score: 85 



1 2 3 4 5 

0 0 1 3 14 

0% 0% 5% 17% 78% 



Number of forms on which “5" was checked for all five categories: 7, or 39% 



4. What is (arc) the significant strength(s) of this Handbook? 

Verbatim comments: 

This book is a great resource for all adult educators. 

Well-organized, readable, pertinent info, 
good base primer for new staff 
Variety of topics / Professionalism of field 
Arranged by category / Timely topics 
topics - addressed by members of the field 
variety of topics - useful info 

1 like new format - a very valuable resource for all teachers. 

Resources & Directories Section / Pro'essional Development & Support Section / Intake & 
Assessment Section 
Useful, Informative & current info 
variety of articles 

Beautiful product! Clear & comprehensive 
range of topics & contributors 

5 . Have you .seen a previou.s edition of this Handbook? Yc.s; 16/89% No: 2/ 11% 

If yes, how does the current edition compare? 

Verbatim comments: 
very professional 
better 
Improved 

great format / clean type 
Great new format, easier to read 
Much better 

It appears to offer more coverage of topics 
As usual - topics of relevance are chosen 
Just as excellent 
As good or better 

1 . Better format / 2. Better information 
They keep getting better! 

Excellent 

It is hard to recall each edition; however, I do believe that this is edition is one of the best. 



ai 
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6. What could l'>e done in the future to improve the Handbook’s usefulness (e.g., topics to add, 
delete, or enhance; reorganization; etc.)? 

Verbatim coi ^iments: 

I cannot really think of too much. Perhaps a bit more under assessment. For instance, tests which 
are believed to be the most suited to various populations, the amount of time necessary to give 
the test, etc. 

It’s more than adequate as is. 

More information on workforce literacy topics/issues 
Add section on public policy priorities, funding sources 
? 

Easier to read font size 

More on adults with Learning Disabilities - and assessment, planning, etc. 
no suggestions 

fundraising info / diversifying funding base 

7. What is(are) your posilion(s)? 

administrator/supervisor: 16 teacher: 5 volunteer tutor: 1 counselor: 1 Other: 0 

Number of forms on which more than one of the above were checked: 4, or 22% 

8. what type(s) of funding does your program receive? (check all that apply) 



Adult Education Act, Section 322: 1 5 

Adult Education Act, Section 353: 6 

Pa. Act 143: 10 

J'FPA: 6 

Homeless Assistance Act: 2 

Private: 4 



Number of forms on which more than one of the above were checked: 8 or 44% 

Number of forms on which all of the above were checked: 1 or 5% 

9. In what type of organization do you work? 

School, college, university i'>ased: 5 / 28% 

Community based: 12 / 67% 

SCI: 1/5% 

10. Other comments: Please attach a separate sheet or letter. We welcome all comments and 
suggestions. 

No other comments 
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Conclusions 



Staff Competencies Component 

Conclusions regarding the staff competencies component are included in the 
attached report but are summarized here as follows: 

• Developing competency-based standards for ABLE practitioners is clearly one way to 
address their training needs. 

• Although all of the competency lists we examined contain numerous items that would 
be of value :o current adult basic and literacy education practice, all of the lists fall far 
short of current needs of the profession. 

• Some of the more recent lists of competencies are considerably more current and 
manageable but still would probably not adequately meet Pennsylvania’s current staff 
development needs. 

• In combination with contemporary perspectives, tempered with item composition that 
is general, yet substantial enough to meet specific practitioner needs stand the test 
of time, the existing competency lists we examined, along with topics culled from the 
content of existing training programs, would help form the basis for development of a 
new list. 

2. A list of measurable competencies could reasonably be divided into four categories: 

a) adult learning in the context of the educational program and the community, 

b) assessment of learner needs and of progress toward goals, 

c) curriculum and materials in content areas, and 

d) instructional process and practice. 

See the attached report for the complete lists. 

Staff Handbook Component 

Based on the Field Focus Group survey responses for articles’ Readability/Clarity/ 
Focus, the following articles from the 1992 Edition of the Staff Handbook were rated 
significantly lower (average below 3.0) or higher (3-4 or above) than average. In several 
cases, ratings are obviously affected by lower- or higher-than-average numbers of 
responses. For example, certain articles were rated as relevant by a relatively low number 
of respondents, either because they did not pique reader interest or did not apply to an 
individual respondent’s professional practice, thus sample sizes for subsequent ratings for 
such articles were correspondingly low. Readers of this report are encouraged to study the 
raw data and grap’ s attached. 
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1992 Edition 

L ower: 

History of Adult Ed. 

National Literacy Act 

Teaching Math 

How Much Math is Too Much 

Pre-GED 

GED 

Preparing for GED 
ESL for Adults 
Workplace Literacy 
Distance Educatic:)n 
Multiculturalism 
Patient Education 
Incarcerated 
Homeless 

Counseling/Personal 
Career Preparation 
^FLC 

TOTAL LOWS: 17 



Higher: 

Practitioner Roles 
Volunteers 

Who are your students 
Essential Bookshelf 
Publishers 

GED Testing Centers 
Directory of Writers 
It’s a Date 
Glossary 

Glossary of Abbreviations 
Staff of the Bureau of ABLE 



TOTAL HIGHS; 11 



As a result of lower ratings, certain topics were eliminated from the 1995 edition, 
different authors were assigned, or topic focus was modified. In a few cases, the Editorial 
Board deemed certain topics not worthy of inclusion despite Field Focus Group consensus, 
or added topics not suggested by the Field Focus Group. 



1995 Edition 

Low^er: 

Multiculturalism 
GED Tests 
Homeless 
Family Centers 



Higher: 

Practitioner Roles 
Intake 

ESL Assessment 
ESL Proficiencies 
ESL Tests 

Teaching the Beginning Adult Learner 

GED Preparation 

Teaching ESL 

Workplace 

Volunteers 

Essential Bookshelf 

Publishers 

Directory of Writers 

Glossary 

Glossary of Abbreviations 
GED Testing Centers 
Index 

TOTAL HIGHS: 17 




Aw iJ 



TOTAL LOWS: 4 
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Average Readability/Clarily/Focus rating was 3.12 for the 1992 Edition and 3.26 for 
the 1995 Edition, a slight but probably insignificant improvement. 

Average Author’s Expertise rating was 2.64 for the 1992 Edition and 2.76 for the 

1995 Edition, a small but probably insignificant improvement. 

However, as shown above, there were significantly fewer lower-rated articles and 
significantly more higher-rated articles in the 1995 Edition. This may be a more meaningful 
comparison than the overall ratings for Readability/Clarity/Focus and for Authors 
Expertise. 

We also compared respondents’ averages of the estimated oercentage of each 
edition that applied to their general or specific needs and their avv,.age overall ratings of 

both editions: 

Applicability: 

1992 Edition 73-9% 

1995 Edition 88.3% 

Average overall rating: 

1992 Edition 71.6% 

1995 Edition 91% 

The slightly lower applicability rating for the 1995 edition may be an insignificant 
difference. Further, it should be noted that this is a subjective rating, not based on totals of 
individual ratings of articles. The somewhat higher overall rating for the 1995 edition is 
considered significant, if slight. 

Respondents’ Comments 

The Field Focus Group was also asked to write comments on each article in each 
edition of the Handbook. Comments on the Pre-Production Questionnaire, along with 
respondents’ numerical ratings, were very much taken into consideration by the editor and 
Editorial Board in preparing the Table of Contents for the 1995 Edition. All of the 
comments from both the Pre- and Post-Production Questionnaires are attached. Many of 
the comments are remarkably thoughtful; note, however, that many of the comments 
contradict one another. 

An additional conclusion can be drawn from the comments. In the context of a 
readership ranging from novice volunteer tutors to experienced, certified t^..achers, 
comments such as "Some of the articles may be too technical for volunteer tutors” indicate 
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that 1) we arc unable to speak appropriately to every reader and that 2) some volunteer 
tutors may perceive themselves as less professional than their funders would like them to 
perceive themselves, or that they perceive their teaching task as less demanding than in 
fact it probably is. 

General Conclusions 



In response to the primary objective of the Handbook project — To test whether 
increased involvement of adult basic and literacy practitioners in Pennsylvania in the 
planning and evaluation of a new edition oj the stateivide Staff Handbook would increase 
the likelihood that the publication would meet the needs of the target audience more 
effectively than the last edition — the following basic conclusion may be drawn: Based on 
a comparison of the overall ratings given to the two editions of the Handbook by 
the Field Focus Group, along with a comparison of the number of lower- and 
higher-rated articles in both editions, there is evidence to conclude that the 1995 
edition would better meet the needs of ABLE practitioners in Pennsylvania than the 
1992 edition. 

Despite its limitations, the Field Focus Group approach provided unprecedented 
and unusually valuable editorial input from practitioners in the field, i.e. the target 
readership. 

In light of the scant opportunity for direct comparison between the pre- and post- 
production responses, questionnaires such as this would best serve as field input for 
editorial direction of the Handbooks and as professional interest surveys of ABLE staff in 
Pennsylvania. 

There is great value in having collected so much evaluative data; however, the 
Handbook probably received more reader response than would actually be needed in a 
project of this sort. On the other hand, this Handbook received enormously more scmtiny 
than any comparable project has ever received in the past, which is surely a positive aspect 
of this most recent effort. 
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Recommendations 

1. The Staff Handbook should be disseminated at no charge to practitioners in adult 
basic and literacy education throughout Pennsylvania, as available quantity permits, and 
be encouraged for use in local and regional programs of orientation and professional 
development. 

2. A Field Focus Group should not be used in the production of the upcoming 
administrators edition of the Handbook, but the procedure used in this project should be 
applied in modified form to help direct editorial content of subsequent editions of any 
such Handbook. 

3. Future editions of the Staff Handbook should solicit and apply some form of input 
from the field regarding its content, but through a process that is more concrete and 
manageable than that used in the Field Focus Group process used in this project. 

4. In response to the staff competencies component of this project, the Bureau of 
Adult Basic and Literacy Education should consider implementing a competency-based 
staff development plan for Pennsylvania. Specific recommendations are detailed in the 
report for that component of this project. ■ 
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Writer’s Guidelines 
Letters from Editorial Board members 
Pre-Production Questionnaire 
Table of Contents: 1992 Handbook 

Spreadsheets: Totals and Average Scores, Pre-Production 
Graphs: Readability/Clarity/Focus and Author’s Expertise: 
Average Ratings, Pre-Production 
Field Focus Group Comments, Pre-Production 
Post-Production Questionnaire 
Table of Contents: 1995 Handbook 

Spreadsheets: Totals and Average Scores, Post-Production 
Graphs: Readability/Clarity/Focus and Author’s Expertise: 
Average Ratings, Post-Production 
Field Focus Group Comments, Post-Production 
Staff Handbook, 1995 Edition 
Staff Competencies report 
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The Peimsylvaniai 
Adult Basic and literacy Education 
STAFF HANDBOOK 
1995 Edition 

• WRITERS^ GUIDELINES • 



The 1995 edition of The Pennsylvania Adult Basic and Literacy Education Staff Handbook is being 
produced under a Section 353 grant by New Educational Projects, Inc., Lancaster. We are pleased that you 
have agreed to be a part of this cooperative project. 

In an effort tc give the new edition of the Handbook a cohesive style and to give writers a better 
sense of purpose, please refer to these guidelines as you prepare or revise your manuscript. If you have 
any questions, please call the editor, Tana Reiff, at 717-299-8912. 

!• Manuscript submission deadline is January 9 > 1995 * Please try to meet that deadline, since we need 
time to prepare the manuscripts for the Editorial Board’s review prior to publication. In the past we had 
December deadlines, but many of the writers preferred to work on their articles over the holidays and tL.:^ 
“deadline” ended up l:>eing rather meaningless. So we’re pushing back the deadline to January in hopes 
that more of you will be able to make that later date. If you see you’re still running late, please call the 
editor as soon as you can to make other arrangements. 

2 . Ideal submission formats for manu.scripts are either on 3-1/2” di sk or via e-rnaj] (use Attach File 
function; compress file; we can decompress anything; address: lanars@aol.com). We use Microsoft Word 
for Macintosh but can convert virtually any document, regardless of the program or platform in which it 
was created, as long as it’s on a 3-1/2” disk, normal or high-density. Please also submit a hard copy by 
mail or fax. If you wish to send your file via modem, please call first. If you are making only minor 
changes to a previously published article, you may mark them directly on the old paper copy. 

3 . Please adhere to the word limit requested in your assignment letter. Within a set number of pages 
budgeted, each article has been allocated a specific amount of space. Submissions that exceed the word 
limit must be edited to fit; it’s better for you to determine what should be included than the editor. On the 
other hand, it’s fine if your article runs short. 

4. As grateful as we are for your contribution, it is necessary to reserv'e the right to edit for style, 
length, clarity, consistency, and appropriateness. Most editing is minor, but we cannot promise to publish 
your manuscript verbatim. 

5 . As you write, please keep in mind that the audience is comprised of Pennsylvania Adult Basic and 
Literacy Education staff: teachers, tutors, counselors, etc. Plea.se maintain your content and st y le on the 
practitioner level. The Ilandbook is intended as a credible, authoritative, yet reader-friendly introductory 
resource for ABLE .staff, not a scholarly journal. Please provide a theoretical framework as w^ell as 
practical, turnkey applications ('This is why ... this is how ...). 

6. Please list your byline on the manuscript as you wish it to appear in the Handbook, 

?• Footnotes are inappropriate for this format. However, we encourage you to subm it a bri^ 
bibliography of resources for readers interested in pursuing further information on your topic. 

8. If you wish to review your edited manuscript prior to publication, please indicate so when you 
submit your manuscript. We will supply you a proof copy only on request. 

9 . You will receive c^ne copy of the finished Handbook by mail next spring. If you desire extra copies, 
please reciuest them, at no charge, from cither state literacy^ resource center, not from New Educational 
Projects. 

10 . llie Ha)idlx)ok v/i\\ bear a copyright notice under the Commonwealth of Pcnn.sylvania; however, all 
published materials will effectively fall into public domain, as PDK retains “a royalty-free, noiicxclu.sivc 
and irrevocable right to reproduce, publish, or otherwise use and, to authorize others to use, the work for 
state governmcMit purposes.” Authors may not hold individual copyright but may reproduce, use, and/or 
reprint their <’)wn materials or tho.se of any other author in the Ihifidhook under the aforesaid conditions. 
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October 14. 1994 
Dear Tana. 

I first want to thank you and Cheiyl for the opportuniK' to serve on the editorial 
board. This brief encounter lends proof to the serious commitment that exists for 
maintaining cjuality ARI..R programs in Pennsylvania. Im sure each board member 
appreciates the rigor and challenge of tliis task. Driving home that afternoon, I reflected on 
Sarason ( 1990 ) saying that changing a system is not for the conceptually and 
interpcrsonally faint hearted. 

Concerning the outline. I must comment on section 4, "Teaching Adults." Might 
we consider dividing this section in hall so that a relative balance exists with the number of 
articles in each section. To facilitate tliis sub-division, one common theme seems to center 
on the adult student in promams that range from RSL to family literacy.etc. Is there a need 
for an article on cooperative learning in this section or sub-section. 

I would Uke to make the following general comments. The Pennsylvania ABLE 
Staft'Book is a valuable resource for all practitioners. The handbook reflects the priority 
for quality information so that tutors and teachers are familiar with the educational process 
that helps adults learn in Pennsylvania. 

In many ways, this project more than qualifies for the Baldiige Award. First, an 
cmpha.sis exists for customer satisfaction in that quality is customer driven. A measurement 
of the factors that drive casiomer satisfaction is pr esent. In this regard I point to the 
e.xtensive suivev' that evaluates each article's content and delivery. Secondly, a continuous 
and systematic search for more effective and efficient ways exists to achieve the goals of 
the organization. 

I do believe that your collaborative approach is a win-win that works to everyone's 
ultimate advantage. Everyone's dedication to continuous improvement brings to mind what 
the Japanese call kaiz.cn, a society wide covenant of mutual help that promotes a process of 
getting betror and bener . d.ay by day. Enough said. Stay well. 

II you u ant moiv input on TQM, please advise. 



\\4th kind regards, 
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April 25, 19£: 

To: Tana 

From; Twila 

Re: Staff Handbook 



I want to thank you for the opportunity to work on the Staff Handbook. I not only read very 
thoroughly every sentence of the handbook, but learned a great deal. I have always found the handbook 
useful, but must admit that I have not digested it from cover to cover! 

Two aspects impressed me while working on this project. The first was the oppoitunity to work 
with others around the state in the day long meeting. The sharing of philosophy and priorities was a very 
definite benefit of working on this project. The second was the opportunity to work with a very organized 
and creative individual that is able to listen, discern, digest, and put the message all together.. .a unique 
task and one that you do so very well. 

Again, thank you for allowing me the privilege of working on this project. I am certain that I 
gained far more than I had imagined. 



ERIC 
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Tana , 

My editorial board experience was truly 
enlightening and I feel privileged to have 
been a part of the group. Most of the 
articles were well v/ritten and informative. I 
am certain people will find it must read 
material . 

The timing was somewhat challenging. I must 
admit however, that your schedule was in place 
months prior to the Dept, of Education's 
revised proposal due dates and several other 
deadlines I found myself faced with. Luckily 
the articles were well formatted and easy to 
read and edit. 

It was a pleasure working with you. I'm 
impressed with your expertise, knowledge, 
leadership and style. I look forward to 
future endeavors. 
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Field Focus Group Comments 
Pre-Production Questionnaire 
(Staff Handbook 1992 Edition) 



Your role as an educator of adults 

has no valuable information 

Material presented in interesting - readable format 
clear + informative 
adequate length 

So-what’s the point of these findings? 

useful to me because I can see possible audience for training; update it 
interesting and helpful 

include more quotes from practitioners - include struggles 

The title says adult “educator” but it’s more than teachers. Maybe use literacy provider or 
practitioner. 

Serves as an excellent overview. 

Seems to l^e quite comprehensive 

This article is clear and cogent. 

nothing needs changed 

Update the material - field has grown 

I am a volunteer and not in a classroom situation 

Relevant information 

I would include a summation paragraph following duties outlined 
should have written as an essay-analyzing, critiquing, using quotes, etc. 

Add a summary that relates overlap of responsibilities of positions 
trim to one lead page 

Perhaps investigate split in coor/director respons. 

A brief look at the history of adult education 

make the article more relevant/more information 
PA State Assn, for Adult Educ. Preamble not necessary' 
bogged down in beginning - very good conclusion though 
informative 

once again - so! Why is this information important? 

too much “academia” 

boring 

include more on political history of lit. - its changing role as perceived by society. See Cook 
(lUmpcrzt'^Cjraff.Also Brooklielcl. 

Simplify, present in a more iKscr- friendly stymie. 

Include a few' concrete examplcvS in Sf 1 and 2 

This article is important for giving a background. 

should be modified to show changes in past 20 yrs. only 

more on formation of agencies providcci adult cd services 

An article on hustory of adult education should he a more recent focus 

Interesting but very “dry.” hard in read 

good historical data and info 

National Literacy Act of 1991 

update information to current year 
informative 

Explanations of specifically named grants would he much appreciated 
'Ellis affects nati literacy ratings; therefore, proficiency should l>e described 
Include any new legislation between 1991-199 i W/ applications Ic^ ad.ed. 
update it 

information that should be known 

place 1991 act in terms of past acts. changed' Wliy^ 

More user-friendly for (eachc^rsuntors 
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Again this article is important. 

This needs to be made longer, more details 
updated info 

I do not administer a program not write grants 
Too short, not clear 

perhaps another article the consequences of NLA to a program 

Programs administered by the Bureau of Adult Basic and Literacy Education 

update information for current year 

informative 

update 

a lot of redundant info with above article 
information that should be known 

Use subheadings for diff. funding categories/section title is confusing. Could it he something like 
Funding Sources for Bureau of ABLE? 

Article content *‘dry” 

This article again gives pertinent information. 

This also should be made longer - more details 

update info 

update 

lots of info, good reading 
include new siatistical/program info 

Effective volunteers 

include tips of getting rid of bad volunteers interview prospective volunteers 

Put in section B or D. Doesn’t seem to fit here. 

much info. - concise - very readable 

appropriate for effective program 

Of use to all phases of ABLE utilizing volunteers 

Examples would raise interest. 

excellent! 

helpful to some 

Rename section, eg Guidelines for Effectively Managing Volunteers 
WclLprescnted 

This is an excellent help for volunteers 
nothing needs changed 
roles of volunteers 

This article focuses on the volunteer in a classroom situation 

Title is misleading-article is more a description of volunteer bill of rights than effectiveness 
clearly stated. Easy to read 
only to give other perspectives 

Teacher certification and adult education 

update information for current year 

Second section could be clearer. ’Phis is important to mexst educators, 
good, concise background info and conclusions presented 
have continuous follow-up 

having provisional certification, which will he lost in Adult Ed., is a problem 

Write with greater clarity. 

rd like to read more on this topic 

Revise, update; possible implications w. (3BE issues. 

only if ciiangcs are evident 

good information 

Add update in next edition 

This article is acecplahlc hut nut as important as tiic preceding live articles. 

35:^ grant in Region a on certification 

No certitication needed / change the focus of the lirst ^ to match m 
Keep abrcMst <Sc update this into as needed 



have Rich Gacka write about "Registration” 
interesting and new views 
Provide update at the end of article 
could someone edit/update? 

The National Adult Literacy Survey 

include results from the study reported in 1993 
Could be shorter definition of literacy 
good summary of info 
interesting data for teachers 
Let’s seu the results! 

Vital info, for new literacy tutors/instaictors 
go with new state survey! 
survey is informative 

Because the meaning of NALS is somewhat debated replace w/discussion of various 

definitions/views of lit&w'hy&how illiteracy have been done. This might more approp 
come after hist- of ad.ed. 

Add update in next edition 

This article is adequate hut is not as important as the first five, 
nothing needs changed 
print results 

Update with results of surveys 

Discussion on findings of NALS will demand different focus and so different article 

also an article on PA Literacy Surv^ey results 

important info for literacy educators 

include results or indicators from 93 NALS 

update 

Who are your students? 

update statistics 

Could he highlighted in a box /statistics in 1st column could be in a graph or table form 
interesting - new info for me 
good, to the point, informative 
Nice intro to the section. 

Revise w/ current statistics + po.ssible trends 
good question??? 

Well-done 

measures of success - slightly nebulous 
This article is lielpfui in order to see the larger situation, 
should add how many students arc single parents 
updated info 

Use %’s rather than numbers in tables 

Listing of .stats in prose form seems tedious. Would a chart of graph serv'e the purpose i'yettcT 
Update article/also new location should he considered 
good .statistics and information to use as an organization to fit student needs 
imagine all the hours of compilation that goes imo these numbers: and the biil')ble forms, 
sets stage 

Learning styles: teaching to the individual 

too much fluff - no relevant material - every’ educator knows al i'Hit learning swles - giv’e me 
something I can use! 
too wordy 

possible to add a specific- learning styles index or assessment? 
to the p>oint 

What is learning style assessment + where available*'' 

Deal with correct and pc^sitive. not incorrect and nci.Mtive 
Add and develop p. ' different types of styles 
tireat* How aliout some strategies^ 
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learning styles are important 

Too general. Give more exaniples, but stay away from labels. Don’t emphasize Irng st>Me tests, liui 
do emphasize ongoing interaction l)ctw. tchr&lrner re what does ik doesn’t work 
What are the learning styles? Classily- How to detect? 

Can you include/suggest learning style inventories? 

Sharply disliked first ^ - "fake it" etc. - offensive. Also inaccurate generalizations 
An important article that should be expanded. 

add data about tutors that don’t follow a format to teach but succeeds 
get a diff. perspectiv'e / suggest resources available on topic 
Expand on this one - it’s important 

This article should be expanded to include w^ays to determine learning styles 

Anecdote should begin article. Present opening is weak. 

good information and usefulness 

Shortemmore examples & explanation; less theory 

delete last 4 ^s 

A MUST 

Organizing a place to Icam 

excellent 
to the point 

Title does not describe the topic 
Wonderful! 

Necessary' topic, but a bit too long. Docs not apply well to ccrtilied teachers, 
condescending 

Emphasize that planning <1::^ class structure should he negotiated w/lrnrs based on Irnr goals 

Cliange title to fit article 

Could be streamlined or condensed 

Excellent article. Are you including GED? If yes, clarify. If not. please c\o. 

This is another important article tliat should be expanded. 

I am not involved in classroom teaching 

More discussion on whole group activities 

Too long and boring. Topic is good 

enjoyed reading. Helped me to plan my class r(X)m time 

Need a new title 

very w'atciy' "small group' “whole gnnip" "individualized instruction' seem to float on the page 
ABLE is not academic! 

The 4 E*s: do’s and don’ts for educators of adults 

some do’s and don’ts are good, nthc'rs don’t teil you how to do it 
very' good information./ keep it all 
I found this article especially good. 

the reference to the video at the end of article is licnehcial 
repetitive, .should consolidate info. 

Super! 

condescending 

IVk) m;iny "bullets’' - eondense and focus on essential elements 
nc) criticism 

The article should he reciuired reading tor all tul(us. 'Lhis article on pages 1/ and IH are wonderful. 

notliing needs added 

menticni *iIow Adults l earn" resource 

Some of it .sounds "peiry* 

neglects the fac t that some teachers may have to deal with iinctMiilortalile situations (hat may aflect 
students 

l^ingiiage, generally, is to(j abslitict. Ai.so do. don’ls sliould be scptU'tited 

good resource Info 

just because of tfu* topic haling) 

Too authoritarian in approac h 
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Dealing with adult learning disabilities 

more information on learning disabilities could be included, lliis is a major problem for a lot of 
literacy students! 
to the f oint 

Fascinating topic. Does not need to be dull, 
insightful 

Ever^^one has Irng difficulty abt something. Emphasis should be on dealing with dih.-tchg to ind. 
as in above section. People are too ready to jump to conclusions abt Irng disability. Many stu. 
come to prog, looking v^cry disabled after years of clcstr... 
techniques/materials to use with learning disabilities, recommended additional reading that 
addresses specific learning disabilities. 

Include specific information/techniques for each learning difference 

This article should be required reading for all tutors. Tlie article on pages 17 and 18 are wonderful, 
should include attention deficit span 
mention flexibility 
Expand this section 

Topic dcscr\'es more attention-further explanation and sub headings. 

Rich Gacka is much clearer and profound, His workshops are always veiy' well received, 
information was useful to me, I did not know’ much about topic. 

From the title I was expecting more “how to** 

cut to the chase — too many “for example" examples 

Whole area of LS/LD must be expanded. Field must catcli-up to brain research 



Recruitment and retention of adult students 

give more steps to keep students 

very important issue! There are better written articles on this subject. 

“negative attitudinal perceptions" + boring writ. 

Keep sending agencies of attcnclance and progress 
very good article 
too verlx)se 

Add - some retention issues are lx*yond the control of prog' practitioners. Do what you can (S: then 
let it go. It*s vcty frustrating ('•; is a liug sap on energy lSc morale. 

Update w'ilh current research 

new perspective on results of retention- recruitment studies 
\\Tite about what teachers should do. Major rewrite. 

Intake: setting the lone 

This author must not have to fill out tlie PDF student intake data form tc')r ‘iO students in 2 liours 
to the point 

Wlien doing intakes on 2 ^ ,'^tudents at ('uice, this appnxtch is nor practical 
could l)e lengthened 
goocl suggestions 

Suggest that doing some actual rdg tS: wig at intake can be far mure informative than testing and 
can set the tone for instr. ic let the stu. know what progr lias to oiler. 

(lood intioduciory' |:>iece 

1'liis article is helpful. 

needs more in-depth information 

Paragraphs 3 ^ ‘I seem “idealistic" ^ not able to lie done at many centers - liut I igree willi tone anti 
concept 

well-meaning, but maybe clients should write about what tliey appreciated 
Again, other perspeciive hut tliis is on solid ground 

Testing and assessment in Pennsylvania ABLE programs 
update recjuiremenls of 1 13 '322 programs 
good intro to next article 

Mure specific suggestions (puldiialions) u^ctul 

Indiidc disc, of role of sraiid, v.s authentic as..e.sMiK ni puipo.se. audience, lole in tchg cS: Irng. 

VCT’ll done 

Ik'ller inlo available 



helpful to organizations 
good info! 

Topic must be updated with 2-3 perspectives and» ot course, QIs 

The four most commonly used assessment evaluations in Pennsylvania for adult students 

include a good ESL test 

Excellent, valuable for clarifying purpose 

Cost? 

Did the author take all of these tests? 

Needs consistent format on advantages disadvantages. Make sure these points are based on 
current lit. research, not just testing logistics. 

Provide separate article on each test 
This article is informative. 

Add more info for 0-4 assessments 

other staff persons arc responsible for te.sting 

Expand article to include most commonly used reading assessments-SOKi', Botel, Bader 

I think a broader view of assessment is needed. 

excellent information, good resources 

Rich Gacka! why 4; and are they dated? 

l*>xpand 

How are they doing? A look at ‘informal assessment’ 
ok 

not specific enough to be of help to anyone 

can some specific suggestions for informal assessment methods be gi\'en? 

informal, but a little more specific guides 

Vague 

Keep only if more info is provided. Why' not cc)inhine with an article on portfolio assessment?' 
Separate article just on portfolio assessment 
seemed to general to he of any value 
7*his article seems [?1 and says too little. 

Students arc already closely monitored 

An article on portfolio assessments would he more valuable 

More discussion and examples on nature of the informal assessment 

needs more information, examples 

i will quote this article in upcoming tutor workshop 

Creating learning goals with adult students 
v;oikI - specific - chart is workable 
good suggestions 
[example appreciated 
Circat! 

jX)SMhly include objectives, etc. 

Follow article with personal/ nonat ademic goal setting 
docs this applv to GHD students as well? 

This article is practical, 
could be longer 
A+ 

currently doing goals-very’ helpful 

this article feels like something more than it means, i e. “natural outgrowth’*!? 

How to teach adults 

good \n\Tn 
Cic>ud introduction 
good i.ntro 

Does this (wcr\'ie\v. while interesting, need a rating?' 

What's the point here'' 

( kxkI introduction 




This article is good but can suggest adciiiionnl leaching strategies. 

This article needs to go more into detail about leaching 
Good overview of what is to follow 
too short 

Teaching the adult new reader; ABE/O-4/literacy curriculum 
informative, helpful text list 
Great bibliography 

too general! Also I disagree with bifurcating using whole lang. approach tchg skills (whole 
lang. does not neg. “skills.” Too much emphasis on a linear progression that is not based on rclg 
research 

Format; keep article tighter, spans too many pages 

Again Cp. 24) this article could .suggest more leaching strategics. 

more should be written 

update text list 

Use more, and more specific subheadings 
I like the “bibliography" 

again, maybe clients should have input.. .“guiding the teaching oI adult new reading.^ 

A whole-language collaborative curriculum for adult literacy tutors and students 

good 

interesting summarization 
interesting approach 
A lot more could be done here 

The title of this is misleading. It really relates to orientation /trng. 

Article vague: needs to address specifics 
p. 25 This article says too little 
This al.so should he longer 

give o\'erview of training but do not promote the agency 
Opening paragraph weak-throughout too much reliance on abstract terms 
More emphasize on approaches for writing 
appropriate and useful 

nice PR / doesn’t stick to headline, or explain. 

Expand 

A model lesson plan for a variety of adult education situations 

good 

Good for the beginning teacher 
new info 
1 liked this a lot! 

Include objectives, evaluation on form (basic teaching principles). 

A model “IlEADING” lesson plan 

Difficult to read text / dearer font needed “Timeless 'rales ’ 

This article is acceptable but not overly helpful 
longer article 

Discuss modeling spelling 
helpful, wanted more 

Article seems more like a recipe, still top-down 

Teaching mathematics to ABLE students 

good approach to math 

base* discussion on math standards. Calculators computers should he* cliscussed drill cS: rote 
Irng should be critiquecl. 

Re-do introductoi7 section 

any “tip.s” for problcni-solving stratcgie.s? 

This article is helpful, 
peer teaching lech. 

could add more of her many teaching Hides, ic imiluplication lic tac-toe. 




Of. 



Discussion of a diagonal over long and tedious as an example of. Article flat 
Define an A.B.L.E. student-it may not he known to every reader 
edit, trim again 

How much math is too much math? 

good general guide 

More explanation/alternatives needed 

The basic premise of this sidebar lias general validity 8c should be integrated into another section 

Update with current research on math anxiety 

This article is helpful. 

work-related math should be discussed 

Expand 

Writer is describing teaching math in general terms, not “How much is too much” 

As is 

Pre-GED/5-8: Interpretation of units 

clear, to the point, unit good approach 

Hie more common term is theme or thematic Irng. Include math in examples of content area 
activities. 

Replace with using interdisciplinary units in Pre-GED 
This article contains helpful suggestions. 

Each teacher interprets subjects differently 

Use example that does not include watching a whole movie! 

This topic is better handled by Leahy in Organizing a Place to Learn 
Ms. I landerhan has an excellent 353 that could be worked into this 
unit was boring 

This sounds like traditional school 8c a great way to teach, but nor feasible for “irregular’ 
attendance. 

The Tests of General Educational Development (GED) 

Good basic information 
good intro 

It’s a good tiling the phone ^ is included! 

Include info on how test is scored i.e. how many pts possible/needed to pass 
More details on subtests / Talk about employer acceptance of GED 
This article is helpful for background information. 

Mot much to comment on - simply a factual piece 
too short, not fully detailed 

give acidresses and more info for transcripts, transfers from other states 

The GED at a glance 

Good basic information 
good intro 

It’s a good thing the phone ^ is included! 

Include info on how test is scored i.e. how many pis possible/nceded to pass 
More details on sublcsts / Talk about employer acceptance of GED 
This article is helpful for background information. 

Mot much to comment on - simply a factual piece 
too short, not fully detailed 

give addresses and more info tor tranvseripts, transfers from other states 

Preparing adult students for the GED examinatian 

Expand on math reading preparation 
Excellent, valuable for clarif>’ing test purp<^se 
Do address one on one tutoring 
Nicely done 
Excellent article 




Emphasize the role of rdg in passing nor jiisi soc studies, lit sci. hut .ih.o imp in math writing. 

Problem .solving rdrs! 

Clarity/simplify using lists 
seemed to general to t*)e of any real value 
This is a helpful irticle for tutors, 
only mentions math 

Perhaps an extended look at each skill areas as Weiss’.s look at at writing would be more useliil 
I found difficult to read. Redundant, 
helpful suggestions 

Helping students prepare for the GED writing sample: 10 suggestions 

Author does not lake limiC constraints into account - most GEl) teachers don’t have nine lor all ol 
this 

a little more specilic than other articles, well-done 
Great suggestions for leaching writing in all programs 
Well cione 

there are le.ss complicated ways to leach writing 

This article is helpful. 

excellent 

Point 1 is not a point hut a suggestion that most teachers won't lollow. 

helpful suggestions 

'HPS 

good suggestions, pass out to class 
I’ll copy this for my siiidenls!! 

Gave good, clear suggestions 
science tip - very' valuable 
This is a practical article, 
once again only mentions match 
short, nec'ds more detail 

ESL for adults 

very basic info - probably good for someone w know'ledge ol l.SL, not tor someone who deals 
w/ii cveiy' day 

p.33 eomineni that reading and svnting skills are to be included only alter what to ix' leainecl h.is 
first been acquired orally may be misleading If Mudents are literate In their native language 
and even if only* minimally literate m English... 

Some examples of testing instnimenis would be appreciated 
TPR~ Asher (not Archer) 

Be more concise 
rhis article is verlxcse. 

Could describe the three methods mentioned in the last paragraph 
helpful to me as a new Ev»L teacher 

ESL reading: the Easter chicken 

good 

inieresiing - a good example 
Too long 

More cultural focus 

The thesis of this article is good but t an be e>:[nessed belle. 

Titxxl for selling perspective 

g(X)d information. Inii not long, enmij!li 

Curriculum resources for adult education prugnuiifi 

information helpful rcsniirce list 
informative comprehensive 

What alxnil materials horn real life - nn\ )us( fumlional (c g aj'plic.iliuiisi Imu normal day to dav 
iioc^ks, niagJ/.ines, newspjjxTs. etc 






Hxtrcinfly well doiv^ 

This is an excel lenl nmrle 
nothing needs changed 

Include longer discussion of computer sothvare uses 

Docs the author know that many HSL teachers teach at students wink placc^ 

Info provided would be heller if writer provided the nature of subject matter suitable to particular 
resources 

good information, but not long enough 
ver>* good info included 

Checklist for evaluating instructioiiul materials 

goo<l 

interesting approach to evaluate 
r.seful formal 

'fotally based on assumptions that curru . is t (Miunercially produced tS: explicitly’ msimclional See 
above, 

Tse again 
too traditional 

^T's should read little or no ” instead ol '‘iiuk*pemlcnlly or minimum’ 

Family lircriicy' 

Sec Aucrl»ach on other way U'i think about lam lit Ilaivard l\ Rev. 

Suggest Maggie (/ibb to write on this topic 

r.se examples from Mven Start ' (ionltUl Lauren Hoag at TlldO 

not involved in eilluT(>l these programs |fam lit (k workpLua*) at the piesent time, ho^^ever 1 am 
interc^tetl in learning more about lliese programs 
Not exciting oi inspiring 

good inlormation, needs more, hilly delaik* 1 arlicle 
'•'M 

Developing a workplace currkuliun 

*rh(*re are better written gmdc*lincs fc»i devchjpmg a udikjjlace jungiam 
gr>od apprOiich to learners’ ne eds. 

A hit dry’ 

\XV)ulti be nice to mcludt* more on the c liallengv"' ol achieving slKiied agenda^ 

Suggest Nancy Disano at NCCi lor {losMble author 

Su.san Claik-'l'eishcr [d at PA Oillcgc of Tecli can .ilso write about fhr- 

*^ot involved in either of these* programs llani lit i »r v.aakplacel a' the pie .c ut lime, however I ^im 
inUTC^arvi jn learning mort‘ ^lNnlt tlu ''O pn>e.ram"- 



Noiitraditional and tcacher-niadc materials 

g.ive more icieas the ones listed are gjeat 

t ireat specihc c‘xamples‘ le.u hers need more o! t!ies»* Migge^uons 

to the j».mii, good ideas 

Appieciale speed ic ideas + restuirc c lishng' 

I'liis is an imp. lopn that shiaiiti he* highlighted in section.s on curric Integiale, d-m ( jiosmon ,0 an 
aclcLon option 

ITovklecl reader with enthusiasm Im e ol lileiacy 
rhis articL* could l>e c'Xpanded tis iis message* is impoitanl 
talk ab(nit using job relateil aeti\ities 
’I Ills IS a great article Keep it 
I h- '^peuhes were well apprec iated 
u])datc 

goml and usehil. nnild lie fullly deMloped 
V. rtuiig sivle e jileasant 

let sturlenfs write or < ompile into hu (his ^oil ol thing 




More could Ik* miuI W di si a nee cduc.iliun 

I'pclme w/ncwt*si technology 

'I'his should l)c updaled! Ask Uch Burrows, CITlO 

(Jive a specific example of distance cducaiion. the author seems lo exclude mail plion.' distance 
education... alscj^lA'-eahle duuinels haw ed pro^ram.s tli.i! a>»encies could work wiili students 

Adult education and multiculturalLsm 

Ilmv can we do this We all know we shmild do \V 
ver^' general 
on target 

Impurtaiil topic. Needs spark, 
strategies'' 

Tliis is much fit her more imjKin topic than is implictl here. It has (e.ss lo d(^ w- imparling 
"Anieritan \ aliies” (whose ) than dealing w racisiic dnersiiy tiJi'itfunimg, N Irug horn dill 
among students anti students <S: teachers 
Suggest Dr Stan Nowat'k ot BA State * Allento\^n (Mimpus {x^ssible author 
riiis article is imp(Jilant as a l>ackgiountl staleineni 
IV >C) general U) he helpful 
l:xcellenl, needed, and useful mfornulion 

iIk* role of the “adult educator ’ gi\en .i In-osi i>\ consideration in ilu si* anKk*s 

Is your program culturally uScnsltive? 

u.seless 

Doesn’t answer the (juesiion in llie title 
very' geruTal 
giHKl, hut repetitive 

The. seeui-s lediiiKlanl with the pii Uo’is jitu le 
More clynainit appmat h neeJeii 

It is not the adult le.iinei^ v. ho need^ to he lesj-ecl N \aliie tli\ eisiiy liv/y .ilready to (relam e to 
l;Sl. sitiden'.s) 

rhis urlii le is mt^re to tin* point than Man/o Imu I kdieve tpii des^-ives tmrh.'r (list ussK»n 
s.une as pr( \‘ 

title doesn’t hr simple sententes. please 

A guide to s|>ecHic cultimd differences In IlLspanic fitudeiits 
g(K)d ifulude iiKtre examples 

( j‘ *■ >d fnt(uma(ion‘ he lode tin . s e.ie,‘ into lor other cultures 
good general oveiMew 

W'ould like \o see similar article s n* orIvT n.ith 'nalite.-' .iN»> 
should \ >r more it Midi usetiil mateiL'l 

SuperioiMUlK I * ' r. Ihspanie IIov/ aiticlc'- on Asian. Muslim l astein Iairo[>e. ch l uliure 

Why Ihspanie - why not all lullufes I he- is an odd Iitll'.* paece tiut n ally di' ■ .n ^ tit 

I don't rliink von c.m select onlv one group to v.nie aD.ait 

VeiT iivaghtlul well d,>ne 

This arli(.le. I think, should K* exp.WKled 

What alMiul (‘tlu r ‘MiI> i ulnmo' le inner me people m rural ’ late prisons 

Kiglu on the m.nk' 

same as prev 

rxpand to 4 '(her i ultim s 

AlJL'TiliD/lltoracy in patient edticallon .settings 

M' e. ( * *'ild he ti )id ivn hi »w u h U meihi'.ls u'-v \ 

Inlerestmvt • folk >w up w more detail 
Talk alKMit ed*iK ling at outpatient l;u ihties 

( rUidelin- hu eduiainVs the ilKaivrf,il< I 

I x.imple not genualihes (diilli 

Suggo'a Iv.ila lAaio a( N(.t. torlo an .uti-le 
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Pcrliaps (Ills article slunild lu/ expanded 
'l liis could be expanded 

rliis inlb IS specific to all sUidents-d clmVf see anyrhmi» here (hat dillereniiates incarcerated 
su!dent,s 

. I love whatever Shirley says 

Adult education for the homeless 

More could ix' covered - has Ix’come nuicli bigger issik- 
Let’s hear from a teacher working at a homeless shelter 
describing a program would lx* an inieresiing addition 
prcn'ide an update 

Counsc'ilnK for sUukrnt.V pcrsoiuil nc^ds 
ok 

impiirtant into - leat her + counseling stall 

VC iui to tl ;) lor l‘!SL stud when n>unselor does not s[jeak language' Link u ilh the leacher. 

He sure to relate tliese issues in letiiiiliueiU vS: leteniKm iV>ssihly integrate tliein nr at least pul them 
( L •' v'l f< ig 

M*ike more tIyn..tMK - info j^rovidul i^ \ ay a[>jno|)uaie 
This article should be expanded wiili releieiuc’-- lo .sj>etilits 
should h.ne mole wiitten on rim. topic 
wlien.’ and when to reler 

more einplrasis should lx pul on dealing with suidenl‘ piohleius when luloiing one cm diie no! )UM 
in a classroom setting 
In MlIU' 

iiioie eiiij»has|s on 'sell-esteem rather than »ilm .is. no\^. , tounseha 



Adult education 1 ns t n tet o co iui.se loni 

ik 

Liwsibjy expaiKl - 'Dus is a veiy iiujron uit [).u( o| le.u lung .u.lnlls' 
gcjcKl inclmk. t resouK es availabk 
( f)uld go mijre in tlcjjlh 

Include the notion ol huilt-ling lolLib lel w otlier aga'ta u s ' er\ iees Sug^e.e ' oi lie);mning, ti> 

provide cluster servues 

■Hoid ’ last p/ar.igia[)h Me -sage Ivefi* ua\ Huj:>ortanl 

no comment 

rhis article is iielplul 

this als(^ sIk.iuIcI Ih* lengthened 

w hat in do if teacher get^ tm> m\s >b ed in pr* ►!>len»" 

I .ehil advu e 

ineae conene than pievinus t < am rding aitn le vS; m* ae appiopnate lot tigciK ic^- v. itlioni tiill time 
('< amself as 

niiii insT link jya jd fints \ belts appro uh 

Career preparalion for adult students 

goi H.1 into to' u\n hei resom< e^ 

Tie in with nlhces ul public .i^'a'^iaiu e to nucrpict 1 si as n»biiaining. *mi'ie ot the ^e stiidi.'ni^ g^> 
otl assistance 
vf r>' simplified 

fnciudc’ challenge of uKUi haig, ailalt s uvi'ix ^fs tv - ov, n '-kilN abilities a*' ' ell j' !«■ lo*, al Kb 
inaik-^ ihi 'C ■ an 'i\ ri el dialls h/. ' • 

' ! I m! e|- II '-nr tii' . tn_ ’ 1 . 1 - I) the n )[^u 
n« • i lunges nia ded 
1 lus is .! pf,u tn al .mu ie 

’should have more unplua- ai MU l. r- v h^'r mllMriu e ht ip i.ither tiun i- h rial. ab»» MUpb.e 
on nctv/c»rkmg (r vluv^ wmk 
g.o' »d sMitI t< M student.' ' 'I ’ lal! 
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labile relations for ABLE prograiiis 

^ood 

Great ideas! 

Include marketing maiefials form Carlisle conference 

l itis article shoulcl be expanded so video titeatre is an inno\'ati\'c idea tluti demands more 
consideration. 

more emphasis cjn teacher roles ik word of mouth recniiiin^ 

CjoocI! 

trim it hack^^tnocl relcrential infcj 

Rural PR through video theatre 

Add F.SI. viclc’os 
Cirear! 

Not fcKUsed; not necessary' to handbook 

( )r ^ive eciiial time to “urban" PR. I'he issues discussed in article are similar to urban issues 
Different idea, maybe expand w. (jlher PR technicjiies Nice ideas 
Intere.sting but inadequate explanation for clarity 

Rccogni/ang student achievement 

give more smaller ideas lA student recog 
I'xpancl - inciucle more suggestions for recogmlion 
excellent follow-up ideas 

I )(K*s liaibara Hush continue to send a message' 

Gr»od ideas. 

I like the many luief examples 
Nu e ideas 

some fine ideas lot .m imjM>rlanl part 

aiticle slujuld have mure ideas on recognition 

m. Mgmtion on an annual b.ksis. recogm/ing small goals 

( Matd tis It piovides spes ilie examples 

ime works great in larger |uogiiiiiis 

OuLsti4nding students of the year 

useless 

c’xcrllenl follow up ideas 

Pnnmrage coordinators to ‘-nlu it n(»minations 
llov.- (loynii nominate l(;r .state U \eb 
rhings liave t iumge student ol ^ear. etr 
Imjaortant piece for educators 
letam - *laIpoI^Illt t(Ji all r 4 u 
more should be said alunil students 
Informative 

How to orgiutiye and niiiintaiii an uluninl as*KHla(l(»n 

Addrc'-s n{ ad ed center lias clianga’d 

Same as * ib above 

lot (imu future ( onsideiation 

Staff developing: grtm ing as aii educator of adults 
upd.itt' for current rear 
nnpt 'rtant. t Icar inlo 

Keeji stressing mifionant c l li.U'c been ([UcstioncLi as !<» WID I’Ut m thi > ' ■ ' 

1)0' )ks* 

A: ifui h .spcGft'.s as |c- . l>v g- I 1 1 < r.v ro g/a nv >rf iid - v.h-ref foos '' 

f |H* lU* n* s ( 111 legion ( enter. 

\alual Ic article 
I bis Is a lu’l|*lul arnilc 
I Ust uss sinif 1 »*n ( cutei 
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This ncc-ds lo Iv.' .siibstanlly Isicl updatL-cl to rt-noi l tin- Staff Dfvdopim-m Centers progranis. Also, 
enipliuMze tuition rcunl'^urscment and PAJ^ 

It’s good l)ui a lot lias happened. Update, rhi.s might be part of an article about 9 centers 
edit 

AdvaiicE and ERIC 

good 

Good factual information 

Quite informative on resource avenues 

'I hanks! 

Add PENN-UNK 

How rloes it v.ork'' Do rerjiiestcTs receive print nuiteii.ib'' Are tliey on loan or lor keep.s'' etc*. 
Include inlormatum on western center 
Important as a professional resource 
Again this is a helpful article. 

Informative 

update - Clier^'l llaimon eSc G. Kemp 

'loo much pany line. tf)f) little real where rubber bits street 

Graduate progranus in adult education 

Cioc)d factual inlormaiion 
Ver>’ useful, 
tifeal info* 

Add any additional progiams, if any 

l)isringuish belw. adult ed. progs tS: those that hJLUs diret tly on lit . basu ed l.sl. Also di^e ( ost. 

eosta'Ifectiveness in a liighiy underpaid lieid 
Update as needed 

any possihililies td taking clas.ses b>' mail/ 

Tills IS a g(H)d ariiele 

Discuss luilion reimbursement pre >giains ihuaigh leguais 

rhis probalvly n'*eds tf) be* updated 

Inlormative 

P/VSCE Pennsyhama Association lof Adult Ufuitimung. lalueahon 
liselul 

(loocl factual infoimatiori 
iniormanve - clear 

advantage lc» jonnr^g onr of ilu se thre e^ 

(i(»od inforination. 

explain special inlen-sr ^n tion'' 

I pdatc* a', ntw le? I 
important info 

more* inloriUtition e* needed 
(‘urreni PA.\UI* president 
Inlurnutive 

llCi Tutorji of Literacy in tiic Commonwealth 
( iood factual information 
informative - elt ir 

advantage lo joining one ni these* thiee*' 

More inform. lonn u''«uld Ih‘ helpful 
f rise iiu»re specific mtt rmati )0 on sen ue*. 
moie ‘ Ivnild Ih* svniten <»n thi^ 

Inlormative 

The Anierlcan A^soeliition lor Adult and ( ontinulng Ldueatlun (AA/VCL) 

II '.fill 

t d>i )d lac tual inlninuti' *u 
inh)imalis e c leal 



advantage to joining one of these three? 

Update as needed 
good to know alx)iit 

This piil')lication is slanted toward Laiihadi programs - there are L\V\ programs in tlie 
Commonwealth 
Informative 

The GED Testing Service of the American Council on Education (GEDTS) 

Good factual information 
informative - clear 
Excellent info 
wrong section 

Integrate into ollu‘f GEl) sections 
Update as needed 
important info for GED teachers 
Informative 

re[)cats infu from pg. 29 , but includes new info 

International Reading Association (IlLV) 
useful 

(iood factual material that needs to he jnciiided 
informative - awareness of literacy org. 

More informat ion/cl e tail cf)uld he given 
could explain more 
Expand article 

important to know what's out there 
good resource inlormation 

Institute for the Study of Adult Literacy 
useful 

(iood factual material that nc*ecl.s to be included 
informative - awareness ol literacy org 

How can average teacher lake advantage of these offerings' 

inlormative 

I'pdaie as necessary 

important to be aware ol 

current projects 

Not very exciting. Maybe a description ol ihcir projects. 
go(xl resource information 

National Center on Adult Literacy (NCaVL) 
iiselul 

( loncl fariual material that needs ii> be inclMded 
mtormanvc - awareness nt literary org 
.shoukl addies.s publication a ailablc thru Nt .Al. 

Provklc contact names phone numbers 

impurtanl to be aware of 

should he longer 

current pir^jects 

yfMn] re''ntir('»‘ iidoniutit)n 

I'he adult educator's essential bookshelf 
• i; 

( lotxl factual niatenal (hat needs lt> be uilIuJlJ 

informative 

Vciy well ih »nt*’ 

r.xt ellent’ Keep its is' 

howeanspeahe ileiii.* be im:hd out when t miu h o nut thric 



Much hlujuld ba added! 

Update as nccessarv' 

all handy info to have at one’s disposal 

'I'his list is excellent. 

needs no modifications 

A very' good resource 

Update, Add more. Good resource 

good resource information 

Publishers of adult education curriculum materials 

Good factual material tiiat needvS to i^c included 
well organized, easy to use! 

\'ery' well done! 
ccxles are confusing 

Could revise checklist system - is a b\i confusing. 

Upciate as necessary' , w ell done 

all handy info to have at one's disposal 

Again this list is excellent. 

needs nc^ changing 

make sure list has current iido 

i cmild take or leave it. . . sales reps are contacts with publisliers 

GliD Testing Centers in Pennsylvania 

(iorxl factual material tliat needs to he included 

Update as necessary' ' v/ell done 

all handy inlo to have at one's dispcjsal 

excellent and iu*ecls no changing 

good resource 

good resource information 

Directory of writers 

(ioocl lartual malenal lliat needs to he mclmlecl 

Ciedentials of writers imporlatit 

great for me to get presenters 

Upciate a.s neccssarv 

all handy info to liave at one s disposal 

excellent and needs no changing 

he sure to include ALL writers 

This !s a gcKxi source for us for staff dewlopmetit pres^.*nt^’r^ 
gftfKi rc''Ource information 

/VBLE — iUs a datel 

these arc included in many other newsletters 
( lOocI factual material that needs to Ik* included 
Concise info (iii woikshops 
Current information 

Include national ccniferences rel to AHi.L IlSL juat litioners * IKA. NK(.. NCI 1-, ett 
Provide as much specifics (i e dates) as possil')le 
all handy into to luive at (‘ne s disposal 
excellent 

regional annniiru cments 
g'Mxl resource jMlonnation 

Glossary of related terim, agencies, and organizations 
iip>date 

Good Lunial material that needs to he mdndecl 
I lelpful 

Vital to new mstmaors i tall 



inlormative 

Most of this IS repetitive. Anything that is in here, hut not a repeat should he integrated and 
indexed. 

DPTAJL is excellent 

all handy info to have at one’s disposal 

This is an excellent glossary*. 

needs no change 

include school-tO'Work J1TA. Bridge program 
good resource information 

Glossary of abbreviations 

update 

Good factual material that needs to he included 

Helpful 

Vital 

inlot Illative 

Retain in each issue 

all handy mfo to have at one’s disposal 

I am impressed with the Stall Handbook, as it gi\es a great deal ot peilinenl and valuahle 

background information. Since many tutors have had no previous experience in leaching, the 
handbook could well include more model lessons and more teaching stralegi 
very helpful 

gorxl resource inlormation 

Staff of tbc Pcuivsylvanla Department of Education, Bureau of Adult Basic and Literacy 
Education Progranus (ABLE Bureau) 
update 

(iood factual material that needs to he included 
New staff 

Hoy docs this need updated 

Include description ot each person’s luiRiion. i.e. What do they dtV 

Include lax numbers per position 

all handy info to have at one’s disposal 

excellent 

updated info 

UfHlale. Maybe a visual would he good, 
good rt'.sourcc inrormation 

how about a better job description if space permits 
ricncral Comments on 1992 Edition 



1. NEW TOPICS SUGGESTIONS 
PtMstJnally, I would like to see more Fsl 

W'hen teaching ABK and ClliD I lotind a great percentage ot my MlKlent^ veemed to have learning 
disabilities Possibly more inlormation <^n this could he included 
many details, procedures and materials may be provided l>y workshops.. .at tlie regional level, 
in which I am not directly involved. 

(adiural tlilfc^e^ct*^ ill Russian relugees. 'Miere has l')cen a l.irge inllux ot Russians in the past three 

years. . - 

Include a serrion of Lire Management (healih, hygiene, food preparation, expand guidelines lor 
lay tutor and what is beyond the s\ ope and expec tations ot a lay tutor 
More strategies would h’djs. 

More on assessmrnt - portloli(>. curricuhnn-ha.sed. etc. More tai stall development 
Di-ciission on the Regional Stafl 1 J-velopmenl Centers, what they are what they are supposed to do 
+ sei^'ices to stall .. 

tear lung methiMjs Inr n -I S-d s' Id 
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Diff views of literacy / clifl. formats f(^r programs (csp. community-based programs, one-to- 

one, small group.class) / Portfolio/alternative assessment / Practitioner inqiiiryvaction research / 
Unpacking the skills-bascd vs. whole lang. debate / Politics ot lit 
Collaborative Learning Groups / Family Literacy / National Inst, for Literacy / Drug & Alcohol 

Issues in Adult Ed / How to use computers in instruction / Selecting Multicultural Materials {see 
address list) 

Telecommunications: Teleconferencing, computer networking 

I leach GED and would he interested in a current article on the pros and cons ol whole group 
instruction vs. indiv'idualized or combination. Also, the value of doing practice tests 
1 am impressed with the Staff flancilx^ok, as it gives a great deal of pertinent and valuable 

background information. Since many tutors have had no previous experience in teaching, the 
handbook could well include more model Ics.sons and more teaching slrategi 
I sec no need to add anything at this time. The handbook covers all subjects dealing with adult 
education. 

A section devoted to the establishment of Regional Staff Dev. centers. Helen Hall at PDE supeivises 
this project. 

You might add.. .National Adult Literacy Suiwcy (NALS) of PA sub-group study. Also, the prison 
study sliould be out this fall and could lx* added. Add the "Adult Numeracy Practitioners 
Nerwoik” to "G-Professional Support". Also. . their new’slctter. ..also NALLDC 
A specific plan or outline for teaching a directed reading activity^ (I)RA) / Ilcnv to section on 
making games and activities to rcinlorcc reading skills 
1 would like to see more coverage on ABE/GED Institutionalized. There are issues distinct to tlic* 
inmate population that liavc not been addressed... 
lYaching literature written by and abaout people color and women. Alsu, lor LSL. 

Retention is anon-going, huge problem for most agcncies-maybe an article with suggestions that 
have worked. , an article on how to deal w'ith all different levels of students in one classroom 
[recommends various names to write on) multiculluralism, testing assessments, learning 
disabilities, volunteer recruitinent/program involvemcnl/recognition 
My main concern is that ABLE is increasingly institutionalized and usurped by systems. Would like 
to see more perspective from the “bottom up," not "academia down". ..not to say we should not 
be accountable. . 

2. SECTION DIVISIONS 

Yes. line. Perliaps PDE should be discussed, the bureaucracy, troubleshooting, etc 
I felt the "Effective Volunteers" article wcnild fit Ixtter under Section B or I). 

Ok for me 

I felt the Handbook was complete, and well-organized. 

Looks very^ well done and organized in logical fashicui. 

Grouping and organization of topics is good 
'fhe section division.-, arc line, 
yes, v'erv' good c>rganization »Si structure 
GiEI) Testing Service seemed misplacecl 
Yes 

I hav e commented a little on this in my ratings ol specific sections. In general wlien I wrote tliat 
something should Ik* de*leted, it was Ixcause . .. it should be integrated elsewhere rather than 
that it was unnec essary. 

Include an explanation ul Act bi3. .322, Project 3^3 Also stalf needs to belter understand how they 
can “.sue" former prc')jecls. 

Suggest a whole separate section tor technology 

I believe the scope of (he section divisic)ns and l')readlh of articles is diversified sulficienlly 
'fhe section divisions are sensilde and practical. 

I think all topics are m sections where they should he. 
yes 

--^"ou might add specific refeieiicevS itj the articles directly related ic^ leaching and/or interacting 
with adults. —You might have a special section tnr supptui stall 
I feel that all the broad areas have Ix’en covered adecjuately - I cannot think of any additional ones 
at this time 

Sometimes lilies seem maiipiojoriate ha- subject covered and subheadings are missing in some. 
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Divisions were excelleni to me. 

an article on the new pertormancc-l')ased c')hjeelives would he helplul - with examples 
“iNiulti-Culturalisin ^ Special Populations” can be considered as ‘Social Awareness” 

Please include more student input. Their views arc valuable and must be solicited. 

3. READER FRIENDLINESS 

Well organized, seems to be targeted toward novices 

It is well organized, index is helpful and the general format is good. Cover could include a brief 
statement of purpose of the Handbook to attract the potential user (i.e. a reference guide for 
educators of adults) 

Very' w’cll done in all areas 
I liked it - very' personable approach 
Weil-organizcd/acccssiblc/informati Ve- 
it seems as if the many hours devoted to this project are positi\’cly rellected in a ver^' well- 
organized handbook. I found the index quite helpful. The format was easily accessible. 

Well organized. Easy to use reference material. I would keep a copy easily accessible. 

The Handbook is very’ reader friendly. 'Hie articles are not so lengthy that I lose interest yet do get 
the information across. 

This handbook was VERY helpful + easy to read and understand when I first entered the field. It 
covered areas and gave me information on where I lit and what w'as expected. 

Index helpful, sections divided well 
The Handbook is reader friendly 

Who this text is written to sometimes shifts. Most notable example is section on tutors. Although this 
piece’s audience includes tutors, here, advice is directed at staff. A careful look-through should 
attend to this. 

'Phe Professional Support and Appendices sections act as a good reference source. Where 
applicable, contributors should be encouraged to list/ supply additional pertinent 
material/l')Ooks on their topic that may be helpful to the reader. 

Intend to use this book as a reference or resource. I w-ant to very quickly and easily find pieces of 
information. 

Very user-friendly. Can be distracting to have articles spread out over 3 pages (i.e. p. 24-27 article; 
The staff handbook is definitely user friendly and well-organized. The information and addresses 
are valuable and useful. I wish 1 had a copy. 

The organization is good with a helpful index. 

The handbook is w'ell organized and all information is very’ helpful and knowledgeable. 

Very’ good organization. May be better if terms and abbreviations appear 1st. 

I don’t have any specific concerns or suggestions 

I found the handbook to be well organized and the general format accessible. 1 didn’t really look at 
the index until I road this question - I ..uppnse it could be helpful if looking for a specific topic 
oi author. 

'file Staff Handbook is w’ell organized, accessible and all information is relevant ik interesting. I 
found the content useful to me as an educator & wish I could receive the handbook on a 
regular basis. 

Too often the articles arc written with abstraci language-few concrete images. Writing is obviously 
professionals writing for professionals— this makes for boring prose. 

Index helpful - easier to find articles and topics 

The index is very helpful, the format acccs.sible, and the handbook w’ell organized, but... the print 
should be larger or more white space-something to break up solid pages of print 
It occurs to me 3 sorts of articles arc w'ritten— l.a kind of “what it made of'... usually by 

PDE.. .2.“nuts and bolts style content article. . . 3 the “impressionistic style” mixing methods, 
ideas and personal experiences... 

Absolutely user friendly 

4. DESIGN/ AITEARANCE/PACKAGING 

.great (hat. . .articles are short.. .may be beneficial to include where more information 

abcnit. .. topic c\in lx.* found (i.e names^authors of good books about the topic, prof, journal 
articles, etc ) 



The print seems to be too small and not dark enough. The 1989 Staff Handbook was easier to read 
for this reason. Possibly more white space ben^'een articles. 

Excellent - not cluttered 

I liked the format... publication was much more interesting and readable than I had expected it to 
be. A pleasant surprise! I ended up reading many of the articles I had marked with a 1, just 
because they were interesting. 

wclborganized/professional presentation 

'fhe handbook is quite well-ordered. The format and print are pleasant and extremely readable. 
Good contrast in size of print and definition of articles. 

Shading of particular articles makes this handbook reader friendly. Excellent use and choice of 
quotes. I have not identified any particular weaknesses. 

The areas in grey remind me of those “by the way.. . blurbs in old history books. Don’t minimize 
them in tliat way. 

Looks are very appealing - inviting yet not too overdone (colors, etc.). Very clear + readable. Only 
weakness is that parts are outdated. 

Basically, good appearance and very readable. “GED Testing Centers” print was too small 

The look is professional. 

Bullets ik bold print is useful for skimming for what you’re looking for. Increase as much as poss. 

Too many words on a page. I know there is a lot of info hut some pages are overwhelming. 

Font on page 9 not easily readable. 

The appearance is very neat and professional. I like the length of the articles. 

I do not understand the printing of some articles in gray. To me this... gives the book a cluttered 
look. The direct quotations in gray, howevei, are effective. Therefore, I’d like to see more 
direct quotations highlighted in gray. Tlie print is good&readable. 

The handbook has been very well designed. It is clearly written and understandable. The titles are 
done in heavy black that makes each article stand out. 

The handbook’s appearance is clear and readable. If $ allows - color may add to appearance. 

It looks “just fine” to me! 

I like the 2 column format - also I liked the contrast of having the gray as well as white articles. On 
the whole it was easy to read. The cover was attractive and uncluttered. 

...Handbook looks great... well organized, readable and interesting. The material is very well 
presented in a clear manner. The strength. ..lies in the wealth of intellect, professionalism and 
caring that shines through its well written articles. 

Visuals are lacking. I’d appreciate photos, illustrations, charts, etc. 

Design wa.s fine, but the print was too small. Two articles on one page was sometimes confusing 
with quotes all over the place. 

The gray shading and large print titles help the presentation of articles. Articles that gave theory 
and specific examples were more interesting and readable than those that just gave theory. 

it looks plain, how^cver there is some difficulty in tracking down specific resources mentioned in 
the handlx)ok’s articles, maybe a list of those in the ‘appendices’ section. 

You’re good, Tanya [sic] 

5. OVERALL EVALUATION 

If articles arc chosen to be reprinted in the new' edition, they should all be updated to include 
current information. 

It is hard to judge since I have never seen a handbook from another state, hut I can’t imagine 
another one more comprehensive than this. 

Very informative/very readable 

Very good reference, especially for new staff. 

For teachers, I think there was a lot of useful info - 1 learned a lot about programs, etc. from the 
contents. 

I .strongly recommend a more extensive, annotated bibliography-either at the end of each section 
or in an appendix divided up by topic. Almost every topic you cover is good start, but by the 
nature of this book too general. ..can’t do it all but should help... 

By having many writers, you have many different writing styles to deal with. This can make a hook 
seem choppy. On the other hand it is important to receive different opinions and expertise on 
certain topics. 

F'.xcellent resource 
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I would like to see a statement of philosophy set forth by ABLE (Fa.) leadership. 

I think that the handbook is excellent and should be required reading for everyone who 
participates in adult education. 

I am a tutor for both literacy and GED. I think more than choice should he marked for those of us 
that tutor both programs. Also, under future status, a number should be added for “no change” 

It appears... target audience for., .handbook are teachers or tutors working in a classroom setting- 
even though many of the ideas can be adapted for the volunteer working in a one-on-one 
situation. I feel. ..should be more focus put on the need of these tutors. 

I don't believe the migrant worker is ESL student is completely understood here. The migrant 
worker does not fit the prole, his goals & outlook are singular. 

Generally, I think the brevity of most articles undermines their usefulness. I would publish few^er 
articles with more specific coverage on a given topic... Article selections could be better edited 
for content and overlap. 

“what is learning and how do educators guide or aid this process,” is what i gather from the 

handbook, please take care in allowing not too much room for diversions to this central theme. 

OTHER COMMENTS 

Although I coordinate ESL... am interested in all topics. If I had a plethora of free time, I would 
read and crit.c all anicles in the handbook. 

[somewhat low' rating of percentage of book that applies to needs] only because I am staff- develop, 
coordinator, not teaching. 

A careful read and written comments took me almost 3 hours. I’m glad to help, hut reading in the 
spring will probably take as least as long. 6 hrs...is significant. I’m glad to...hav'e my voice 
heard hut. ..practitioner knowledge and experience are undervalued. 

As a staff development center, all topics are relevant to our needs 

I would like to see more model lessons w/explanations of more strategies. 

I suspect the majority of adult students in our programs are in the 5-8 grade level, yet there is very 
little public discussion of them as a distinct group. It’s all “ABE” or “GED.” Maybe more 
emphasis needs to he placed on this middle group. 

This took several hours to evaluate. I think 1.5 is unrealistic. 

the final question is: W'hat does the population of PA really need?., .generally a sound handbook 
with veiy useful info/good resource... 
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E. SpcclHc conunents on this 
article: 

(e g., how topic should be modified, 
appropriateness of article length 
relative to other articles, etc.) 


























D. Future status: 

1 Retain this article, 
with minor 
revisions, in the 
next edition 

2 Retain this topic in 
the next edition, 
but rewrite with a 
different author 

} Delete this topic in 
the next edition 


























C. Author's 
expertise: 

1 Not apparent or 
appropriate to 
the topic 

2 Adequate 

3 Verv' apparent and 
appropriate to the 
topic 
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B. Readabillt)/ 
clarit)/focus: 

1 Poor 

2 Mediocre 
} Good 

i Excellent 


























A. Relevance: 

1 Topic does not apply 
to my general nr 
specific needs; no 
further comments 

2 Topic SHOULD AND 
DOES speak to my 
general or specific 
needs 

^ Topic should but 
DOES NOT speak to 
my general or 
specific needs 
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Field Focus Group Comments 
Post-Production Questionnaire 
(Staff Handbook 1995 Edition) 



X A BACKGROUND FOR THE ADULT EDUCATOR 

Pennsylvania’s Vision for Adult Basic and Literacy Education by Cheryl L, Keenan 

We all feel this way, can she give us more on how to do this 

Not specific to my area, but I read for overall perspective and purpose of this publication— which I 
received from this article, 
well-written, organized 
Good article with clearly defined goals 
excellent background info 

well-written, enthusiastic, spirited, well-organized 

needs no changes 

next edition - just update info. 

Section “learner’s cultural background” is not a must - does not follow writer’s opening address 

The Functions of the Bureau of Adult Basic and Literacy Education by Donald Lunday 

good! 

well organized, informative article 

“Regional” used for advisors confusing with RSDC (I think they changed it to “Area Advisors 
very informative 
needs no changes 

Bureau of Adult Basic and Literacy Education: Organizational Chart 

good-but it does seem to change frequently 
Excellent idea to include this! 
very helpful article with above 

Chart could have been more detailed to include units mentioned in article 
Great chart! 

how about an “800” phone number for advisors 
Really useful— I never understood this! 
easy to understand 

The chart is excellent but should be larger 
update southeast advisor with new name 
Chart very helpful 

Where and How ABLE Services are Delivered in Pennsylvania by Lori A, Forlizzi 
hum-drum 

good general infonnation 
More specifics would be good 
who offers services (very general) 

...but maybe some statistics? This seems so general that is it is pretty obvious. 

This article is very helpful, 
needs no changes 
Very broad, general info 

Your role as an educator of adults by Tana Reijf 

it’s nice to know what others arc doing 
interesting chart on page 10 
eye-opening, & on target 
too many lists 
1 love the compilation 

did not mention volunteers, employment status chart was depressing! 

Perhaps end on a more positive note w/”dircctions fonvard” or something like that. 
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interesting for a literacy teacher to compare with others in the field 
This article is excellent, 
needs no changes 
condense data 

Emp status & struggles areas informative 

2 ! UNDERSTANDING THE ADULT LEARNER 

Who are our adult students? by Tana Reiff 

nice stats! can help us write proposals 

print too small on page 11 & 12 on reasons for participation, types of programs, etc. 
interesting! 

excellent breakdown of student population 
Nice use of graphs 

Include some of the critique assoc. vz/NALS/SALS. What abt expenditures/student? 

References to the 5 “levels" on p. 11 - confusing - what are they? 

The chaits need to be larger, 
would need to be updated 
made statistics into a good article. 

Applying the Research in Adult Learning by Judith A. Rance-Roney 

p. 13 - not sure what “to meet societal expectations of learning level" means 

repetitive information 

good resources 

long article, too wordy 

Isn’t there some more recent research. I would like to see Brookfield more prominently featured. 

Also, how about a second half w^hich reviews current research on literacy education... 
interesting 8c very well-written 
This is an excellent article, 
would need to be updated 
good intro, but rest is too long 
excellent 

Meeting the Needs of Adult Students with Disabilities by Abbei Brawley 

good info, to know 

There should be more on this topic 

good - even more specific accommodations should be mentioned if possible 

could have more information 

didn’t include LD. Please include specifics. 

always needs to be stated! 

This article could well be expanded. 

Give more examples 

Matching Teaching Strategies to Student Learning Styles by laraine A. Demsbock 

does anyone actually have the time or resources to do an inventory on students!?? 
could shorten if necessary - some repetition of ideas 
well written and clear 
Glad to see this included 

please explain - how do you accommodate indiv. learning style to erratic attendance? 

This article needs to he emphasized, 
needs no changes 

a list of tests and pub. would be helpful 
Would be helped by adding specific examples 

What Draws Them and Keeps Them by Alisa Belzer 

common problems, little more in depth 
offered some concrete suggestions 
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too wordy 

This article is written in an interesting way. 
needs to be longer 

This article applies to classroom instruction. Does it also apply to 1-1 teaching? 

can be put into fewer, less didactic words & phrasing (sorry, i haven’t said ‘didactic’ in years) 

Patterns and Predictors of Instructional Attendance by Malcolm B, Young 

good, concise 
on target 
SO“What’s new? 
informative 

Again this important subject needs a more interesting presentation, 
interesting 

Multiculturalism and the Role of Dilference by Stanley Nowak 

hard to follow 
interesting viewpoint 
important topic, but wordy & unclear 
rather “lofty” in tone 

Sounds too research oriented. Not enough ground in actual experience, 
dumb! 

too general. Should be expanded into lengthier & more substantial essay. 

This article is written in a manner that is too pedantic for many readers. 

No bio on author. 

Reading this stimulates thought on the subject 

good ideas presented - but does not ADDRESS the title it is a RESPONSE to the title/topic. 

Addiction, Recovery, and ABE by Joyce P. Kerrick and Carol Molek 

More could possibly l'>e done on this topic 
well-written, important for all educators 
Good tips - practical 

good length - good topic & one that is not often seen in research 

More emphasis on why there is a strong connection betw. personal difficulties like addition & 
illiteracy. 



3 INTAKE AND ASSESSMENT 

Assessment of Adult Student Performance by Judith A, Alamprcse 

could include some specific tests for ESL - good ones 
OK 

well done, timely, informative 

Should have spent some lime on EQuAL and less on general assessment - too wordy 
More definitions laid out more graphically e.g. perfonnance base, competency based. Descriptive 
vs. quantitative-OR-attributes of spec, standardized tests or rel. betw. diff. kinds of 
assessments ik purposes and audiences, 
needs no change 
would need to be updated 

again, a very ‘instructional’ sound/tone, i don’t know if the topic could be differently written 
though 

Intake: setting the tone by Georgina Rettinger 

good! 

good general overview 
ESL students’ intakes not mentioned 
Address a one on one intake 
excellent advice for new staff! 

Combine this w/piece on commonly used tests. I'his has a nasty tone. 
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This is a helpful article. 

coiidse/good practical info, the writer paints a picture 



Commonly Used Standardized Tests for Adults 

include more for beginner ESL 
could be put in table form 



OK 



very helpful summary 

did not include a couple of tests mentioned in p.20 article 
Include pluses & minuses, costs, amt of time needed to admin. 

This article or chart demands more development and explanation, 
needs to be longer 
give evaluations of tests, 
would need to be updated 

Using Standardized Tests to Enhance Instructional Time by Georgina Rettinger 

good info-title may be misleading 
well organized explanation 

Highlight what & why which data is relevant to ascertain upon intake 
excellent 

Implementing Portfolio Assessment by Susan L Lytle and Alisa Belzer 

good - pure info is needed 

concise article that highlights Sc informs - great for new staff 
This is a helpful article. 

Give more detail on implementing strategies Sc give bibliography 
heavy, after the first sentence, why do i want to read on. 

Assessment in Adult ESL by Judith A, Runce-Roney 

great! 

List of tests is wonderful. I often receive calls asking me about assessment tests. 

Classifying ESL Proficiency by Judith A. Rance-Roney 

great! 

Very helpful!! Expand if possible. 

good for beginners 

This article is practical and helpful. 

Designing the ESL Assessment Battery: Some Choices 

great! 

could be put into a table 

would like to see some indication of $ 

Thanks! 
good guide 

This chart demands more development and explanation. 

4 TEACHING ADULTS 

In this section: something for everyone by Tana Reiff 

good introduction 

this article didn’t seem to be necessary 
Good intro 

Handbook shows throughout its sections, there is something for everyone. This section is not 
needed, 
shorter 

good introduction 

this article didn’t seem to be necessary 




Good intro 

Handbook shows throughout its sections, there is something for everyone. This section is not 
needed, 
shorter 

Working with beginning adult students by Rose Bramit 

great, very specific 
Shorten if possible 
very inclusive & clear 
Thanks for the tips 

too long & repetitive of Rettinger article 

A little more on what can get in the way, make these suggestions hard to implement 
good suggestions 

This is an excellent article and it is helpful, 
no changes 

Good suggestions, but it is difficult to have discussion like these in an open entry/open exit clasSS. 
starts great, and then loses me at “MAKING LEARNING REAL", too much generalized info, from 
there on. 

Basic Techniques to Promote Reading for Meaning: Chart 

not necessary 
Charts are great! 

This chart should be explained more. 

Chart is confusing 
good for tutor orientation 

Instruction at the ABE 5-8 I>evei by Mary Louise Gall 

reinforces my methods 

doesn’t tell me anything new 

Learning in context gave good advice 

What is distinctive abt 5-8 (vs. 0-4) if anything? 

This is an excellent article, 
need more added to it 

writer begins with four introductory paragraphs - after that, she gets into it. 

Collaborative Learning Groups by Peggy McGuire 

this topic should be stressed more throughout this book 

helpful, we arc beginning to implement this 

no specifics spoken to in article 

How’about more examples 

Interesting. Develop into more substantial article. 

This is another excellent article. 

Do not promote certain materials in handbook 
I do not work with groups 

worth looking into, our program doesn’t work that way 

Math Instruction for the Adult literacy Student by Ellen F. McDevitt 

definitely need more math info - right on target 
good points 
very good. 

Tests of General Educational Development (GED) by Larry Goodwin 

combine with next 

answered questions about costs and time 

why not ref. test in back. What are the 5 tests? Explanation would be nice 
Is there no “800” number? 

This is a practical article. 

Make it a little longer with more detail. 
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Short & to the point; good resource article 
shaky first sentence 



Helping students to prepare for the GED by Joyce P, Kerrick 

Table on p.32 is good 
well-organized, practical 

Preparation for writing skills does not get enough attention in article 
This is another practical article. 

Good suggestions for promoting thinking 
Delete the scope of the article. It reads fuzzy. 

Lifelong Learning from Family Literacy by Maggie Gibb 

needed a conclusion 

Include issues relating to cultural differences in parenting 8c family staictures 8c how this can create 
tensions 

I work in a prison setting 

This is really good writing (and biblio is good) 

UNIQUE CURRICULAR CONSIDERATIONS (next 6 topics): 

The Homeless Adult Student by Elizabeth S. Houston 

basic 

interesting 

This is an excellent section. 

Generalizations made about homeless 8c public housing students concern me 

The Adult Student in a Public Housing Program by Amy Chappie 

basic 

Many residents of public housing are experts in “rights” 
interesting 

I wish this were a little punchier e,g. problem posing educ. around housing issues 
interesting 

This is an excellent section. 

if “Life in public housing is often transient” why are there generations w^ho have never lived 
outside public housing? 

The Rural Adult Student by Monica Kindig 

How about addressing the transportation problem or shortage of services 

interesting 

good points 

This is an excellent section. 

The Institutionalized Adult Student by Joan K Leopold 

interesting 

This is an excellent section. 

The Migrant Adult Student by Barbara J. Mooney 

could give more ideas 
interesting 

This is an excellent section. 

The Incarcerated Adult Student by Twila S. Evans 

interesting 

Tills is an excellent section. 

<END OF UNIQUE CURRICULAR CONSIDERATIONS SECTION> 
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Teaching English as a Second Language to Adults by Janice R. Frick 

excellent! 

Very good examples. List of materials is very good (heavy on Prentice-Hall though) 

apprecirce publishers and materials listings 

This is great! 

read like a college paper 

At places this article is too pedantic. 

How to Survive Your Workplace Teaching Assignment by Jeffrey Woody ard 

good - down to earth advise [sic] 

Family Centers in Pennsylvania by Randall S, Bauer 

could give a list of centers 

rd be interested to know where these are. 

but WHERE are the centers 

Give suggestions on how to start one ik where existing ones are. 

List a phone ^ for more info 

Teaching Across the Miles by Dorothy L, Hajdu 

we have no technology! 

A growing area 

More suitable for admin 

Reference to 1994 change to “recent" 

Curriculum Materials for ABLE: Making the Right Choices by Jane W, Ditntars 

organized, easy to read 
common sense advice 

I would like to see the orientation of this reversed: commercial materials supplement ik support 
real-life materials 

seems to be a restatement of very general principles of education 
This is an excellent article that demands more emphasis, 
no changes 

very good as a handout to tutors who volunteer. 

Varieties of Computer-Assisted Instruction for Your Adult Students by Ben Burenstein 

Add names of specific software programs 
good, need more of this information 
More on nonstereotypical form of CAI 

More on how computers arc a tool to support whole lang., problem solving, collaboration, etc. 
well-written - easy to understand 
This is an excellent article. 

the last SI iiJ essential info - however, the focus of the article is too broad; the writer knows the 
techno, but how this “transfers... to being active citizens in a democratic society" is not 
founded or explained. 

5 SUPPLEMENTAL ACTIVITIES 

Personal Counseling for Adult Students by Pamela S. Hinden, LS,W. 

excellent, we all have this issue facing us 
Many good points in this article 
very important material 
very useful. 

no changes - excellant [sic) 

When the Teacher Is the Counselor by Joe Beech 

excellent, we all have this issue facing us 
good, specific advice 
good addition to above 
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concise - on target 
This is an excellent article, 
no changes - excellant [sicl 

“Never give a numerical grade” many students want and need to see those numeric results 
good handbook information 

Planning a Career Education Program for Adult Students by Bernadette A. Mangie 

sounds more like an article for administrators 



Recognizing Student Achievement by Jan Perkins and Anthony Giampaolo 

so-so 

good ideas! 

more generalizations, not specific to Connelley 
excellent i J ’^as, important 
Excellant [sicl 

This deals primarily with GED students 
a couple of good ideas 



Outstanding Student Awards by Sherry Royce 

excellent program 

good explanation for new staff 

important to remember 

Excellant [sicl 

good handbook stuff 

How to Organize and Maintain an Alumni Association by Carol Molek 

worth considering 

good 

well explained 

highly informative, well-written 
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PROFESSIONAL DEVELOPMENT AND SUPPORT 



Staff Development; Professional Growth Opportunities for Adult Educators by Helen Hall 
and Ella Morin 

helpful 

good for new staff 
useful info. 

Pennsylvania State Literacy Resource Centers by Cheryl M, Hannon and Christine V. Kentp 

This article demands more development. 

List addresses also. 

I was only aware of AdvancE 
ok 

Advice to Volunteers by Donald G. Block 

good. 

Good addition to this new booklet! 
good, specific advice 
worth reprinting for handout 
excellent 

This is a good article, 
needs no changes 
solid suggestions 

Graduate Proga ams in Adult Education by Trenton R, Ferro 

good list of universities (and addresses) is especially helpful 







Thanks for the list! 

Include relationship betw getting a degree and career advancement--there is not a clear career 
ladder or specific requirements, 
extremely valuable list of schools/ Thank you. 
i appreciated the writer’s voice as much as the details 

Action Research for Program Improvement by R AHan Quigley 

concise “definition” of a larger concept - good 
not clear 

“academic” sounding, might scare newcomers 

More general article on models of staff devl., pluses Sc minuses 

appropriate 

PAACE: Pennsylvania Association for Adult Continuing Education by Joan K Leopold 

good description 
good for new staff 
useful Sc essential 

PAACE and AACE (sic) can be combined in one section 
appropriate 

AAACE by Charles H. Holbrook 

good description 

not as descriptive as Joan’s 

We need to know how w'e are “connected" statewide 
PAACE and AACE [sic] can l:>e combined in one section 
appropriate 

National Center on Adult Literacy (NCAL) by Sandra K, Stewart 

good description 

Include the fact that technical reports are available on a range of topics... 
good to know what’s out there! 

These two INCAL and TLCl can be combined 
appropriate 

TLC: Pennsylvania’s Literacy Organization by Linda Herr 

good description 

does not explain function of TLC as I thought 
Teachers need to be aware of resources. V. Good. 

These two [NCAL and ITCj can be combined 

I find most of the material in this newsletter referring to LLA programs. I find nothing that pertains 
to LVA programs. Should not TLC be all inclusive 
appropriate 

7 RESOURCES AND DIRECTORIES 

The Adult Educator’s Essential Bookshelf by Cheryl M. Harmon and Sherry Royce 

p.53. ESL “This literature review ... reflected in literature” not clear 
well organized, very useful 
Valuable info 

some info could be inc. in Harmon/Kemp article 

More real stuff, e.g. publications from ALRI in Boston, LAC in NY & ERIC publications by Hannah 
Fingaret, Politics of Workplace Literacy by Gowan, The Complete theory to Practice Handbook 
of Ad. Lit., Auerbach, etc., etc. 

Totally useful 

This is an excellent article. 

very good 

appropriate 
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Publishers of ABLE Curriculum Resources 

very helpful 

easier to read with lines added. Also “a, v, sw" is helpful 

well organized, very useful 

Valuable info 

confusing format 

Completely useful - essential 

Again this is excellent. 

excellant (sic) 

appropriate 

Directory of Writers 

a good resource 

inciteful [sic] but omitted Nowack, Kindig, Ditmars, Hall ik Stewart 
Several are missing! 

Important to know who’s writing - credentials, background, etc. 
excellant [sic] 

Some are missing 

appropriate (missing Stanley Nowack) 

Glossary of Related Terms, Agencies, and Organizations 

Absolutely essential 
Very helpful! 
good summary 
great for new staff 

How about participatory literacy educ., practitioner inquiry, equal 
Very useful! 

Excellent. Perhaps this glossary should be placed at the beginning of the book, 
no changes 
Excellent addition 
appropriate 

Glossary of Abbreviations 

Absolutely essential 
Very helpful! 
good summary 
great for new staff 
Very useful! 

Excellent 
no changes 
Excellent addition 
appropriate, as well 

GED Testing Centers in Pennsylvania 

Very helpful! 
good resource 

more current than one I got from PDE 1 wk prior 

Very useful! 

no changes 

Excellent addition 

not sure who need this 

Index 

Very helpful! 
good resource 

eliminate authors - subject only 
Very useful! 
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no changes 

Excellent addition 

its good to have an index 



New Topics [suggestions for] 

I don’t quite remeniber last year’s handbook, hut his one seems to have so many more topics that 
interest me. In addition, articles seem much more specific, giving the reader the “how” of how 
to implement the ideas & practices. 

Perhaps more on workplace literacy. Contact Priscilla Carmen, ISAL 

Possibly specific advice for preparing ESL students for the GED exam. Teaching ESL students who 
are literate vs. those who are illiterate in their native language. 

The appropriate time to conclude a learner’s program if goals are unreachable and frustrating— how 
long to retain before moving to another program, assistance, etc. in order to become 
functioning adult in .society? 

Adults w/learning disabilities; How to study-adults; Time management 

Include more articles pertaining to one on one tutoring. Expand other articles to focus on one on 
one tutoring in addition to classes. 

We really seem to be moving in the direction of relating everything to the workplace. More on this 
would be helpful. 

None that I can thinl< of 

Literacy research, Participatory literacy education 

I think the present articles are welLchosen & have universal applicability in most cases. 

I think a section should be devoted to tutors who are discouraged because students keep cancelling 
or do not do their work on time and also on how to deal with personality conflicts. 

How to build collaboration among adult ed. providers-community inapping. 

Specific steps for teaching a “Directed Reading" activity directed at new tutors. Maybe an article on 
the value of “games” in reinforcing reading skills. 

Add some humor - many of the articles stressed that a person should do this or “Never” do that — 
many unusual things can & do happen in adult education centers - share some of these & advise 
new staff to “go with the flow” 

poss. something written about the least and highest funded programs in the state/l'>y staff or 
students/Cfor general interest) 



Section Divisions [how articles are divided into] 

Topics are logically placed in the appropriate section. 

I think all the essential topics are covered very well! 

I can’t give specific advice as this is not my area of expertise - However, I found the handbook 
very “readable” and learned several things from it outside my field 

Very well. 

I felt areas were divided quite logically. 

Reorganize “Unique Curricular Considerations” into one article written as a committee effort. Many 
points apply to more than one area - not just the area of the individual author 

The section divisions are good. 

Yes 

I think so? 

Yes, I feel that the topics are broad enough to relate to all practitioners, and the categories properly 
categorize the articles. 

This is a comprehensive document that should be very helpful to anyone working in adult 
education. 

I think all divisions are well covered under their headings. 



No suggestions. 

I feel all the broad areas have been covered adequately - I cannot think of any addiitonal ones at 
this time 

technology in the office/technology in the classroom»what is new to administration •new to 

teachers* have computers shown they made a difference in adult education •jobs-does it help 
to have preliminary computer know-how* occupational outlook Sc jobs programs. 
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Reader Friendliness 



clear, concise language, very logical. 

Yes, well organized with a helpful index. General format-the main question... is “Will this he 

helpful to me?” And, after looking through the index 1 see many topics that catch my interest, I 
think this is how most... will look at this handbook 

No definite suggestions. The articles seemed to be logically organized and the information well 
presented. 

Well-organized. 

The organization of the Handbook is excellent and the format readily accessible. The index is very 
helpful. 

Handbook is very well organized and is easy to use. 

The charts, graphs, and lists are a great (and much-needed) addition. They make the hook more 
user-friendly. 

The Staff Handbook is a fine resource for newcomers to adult education. 

Good diversity of formats, easy to use/find info 

Very user friendly 

Format-good. Organization-good. Indices always helpful! Some of the articles may he too technical 
for volunteer tutors. 

Very user friendly. Extremely helpful. Excellent resource to sit next to my work materials and 
dictionary. 

The organization is excellent. Some of the charts should he larger. Some ot the article could he 
emphasized by some graphic - [can’t read] 

I think all divisions are well organized and accessible. It will be very usefull [sic] in my literacy 
tutoring. 

Very well organized. Easy to read. Love the glossary of terms and abbreviations. 

I found the handbook to be well organized - 1 suppose the index could he useful if looking up a 
specific topic or author - 1 prefer the Table of Contents. 

This handbook is much better than the previous one. More breakup of print makes it easier to read. 
Still larger print & more white space (like our adult learners) will encourage the reader to read 
more 8c longer 

1. Authoritative voices in an address, in person are listened to because, i’d guess, of the resonance 

and dynamics of the human voice. On paper, multi-clause sentences that just won’t let go sound 
stilted and, i feel, do not invite a reader onto the grounds 

2. The format is accessible. TOe “table of contents” is generally what i will probably use, since the 

hook isn’t long. 

Design/appearance/packaging 

It does seem a hit cluttered, other than that, fine 

The cover has an attractive appearance and informs potential readers of its purpose. It is clear and 
readable. 

I liked format of pp. 34 8c 35! Test listing on p.26 is ver^' valuable. Info on p. 25-classifying ESL 
proficiency-very iKseful. List on p.37 -very good. List of publishers... easier to reud than 
previous... Only suggestion: print cover in colored ink-budget permitted 

Very professional/Well organized/readable 

I like the shaded, bold areas. Perhaps the articles could be separated by a sold line as opposed to 
mere headlines. 

Very well organized - clear, uncluttered and readable. No particular weaknesses. 

It looks good, although brown is a dull color for the cover. 

Very good 

The pages are very crammed-hut there is a lot of info to fit in ... 

It looks good. Pages 34-35 I found difficult to look at 8c read. It was very distracting. Too busy 

^He format is attractive, clear, and readable. I like the fact that some articles have a dark gray 
background. Why? 

The gray sections are effective for emphasis. Other articles, 1 think, should be emphasized with 
other graphic devices. On the whole the material is prevSented well. 

This handbook is well presented. Most is well written ai\d understandable. 

The cover is a bit cluttered. Good layout of articles. 






l.c() 



I like the double column format - 1 also like the contrast of having the gray as well as white articles. 
On the whole it was easy to read - the cover was attractive and not too cluttered - even though 
there was more information on it than the ‘92 edition 

its fine. 

Overall evaluation [statistics on spreadsheet] 

Much improved. I will use this more than in previous years! 

Many changes noted from review of 1992 edition - This has been a major revision on your part. 

I had difficulty with this evaluation form. 1 answered most., .questions as an evaluation of a 

“handbook” a desk reference... though many topics did not apply to my... needs they.. .were 
adaptable (and applicable) Accordingly... no reason to eliminate their inclusion in 

I am always pleased when I have one book to access that contains much of the information that 1 
need on a regular basis. 

Sometimes, the articles seem somewhat redundant, and often just recite very general principles of 
education taken out of any college education text. 

Perhaps the print could be a bit darker and a bit larger. 

In your ratings column, under D. Future Status there shoud [sic] be a number 4 that says “No 
changes necessary” 

1 feel some of the articles could be more specific - especially in Section 4, Teaching Adults. For ex. 
in the ‘92 edition there is “A Model Lesson Plan” which could be very helpful to the new tutor. 

I would like to read some fine PA ABLE students’ writing, especially in the “unique curricular 
considerations” - Also, more could be addressed about the students needs in tliis section. 

Other comments 

Although (some of the articles) were not applicable directly to my comm, college position - these 
short articles were interesting & valuable.. 

This really seems like a Handbook now. I will definitely use it as a resource book. Not sure 1 would 
have said that before! 

This is an excellent handbook. 

Where have all the tutors gone? (now that Barbara Bush is not as visible a spokesperson for 
literacy) 



